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CHAPTER I 
PURPOSE AND JUSTIFICATION OF THE STUDY 
The Problem.--"The selection of a vocation is one of 
the most important decisions that any boy or girl is ever 
11 
called upon to make." To make the most worthwhile use of 
his talents, the young person must learn about himself, the 
world of education, and the world of work, and yet many do not 
have an opportunity to learn about the world of work. As a 
2/ 
result, there is poor planning of a career. Hitchcock- says: 
t~any young adults, as well as older ones, are 
dissatisfied with their vocations; they are job-restless. 
This dissatisfaction strikes the professional as well 
as the non-professional, the doctor as well as the 
draftsman, the chemist as well as the clerk, and the 
teacher as well as the teller. Poor planning of a 
career is not the exclusive possession of persons in 
any one career, field, or profession." 
As society becomes more complex and its institutions 
change their nature and structure, individuals find them-
selves confused and in need of assistance toward utilizing 
to the fullest their talents and their opportunities. This 
need includes adequate occupational information, presented 
1/Paul W. Chapman, Occupational Guidance, Turner E. Smith 
and Company, Atlanta, Georgia, 1937, p. 534. 
2/Arthur A. Hitchcock, ffMake Your Career a Choice, Not a 
Chance," Red Cross Journal (February, 1961), 37:3. 
2 
in the proper manner . Such information is necessary for 
young people who are seeking the facts about the world of 
work and their relationship to it . 
For many years the problem of finding out about jobs 
has faced young people, their parents, counselors, and others 
working with them. Attempts have been made to help young 
people become more informed about jobs and their reactions 
to them and the world of work . Ever since the early 
contributions of people like Parsons and Kitson, who emphasized 
the importance of vocational guidance, there has been a growing 
trend to introduce job knowledge and job experience into the 
educational and developmental program of students . These 
efforts have sometimes become part of an enriched educational 
curriculum when knowledge of what people do in the community 
becomes a means of broadening horizons . Somewhere along the 
way students may participate in an educational unit which is 
aimed at acquainting them with the world of work and the 
sociology of occupations. Countless other students receive no 
planned information . The research department of an insurance 1/ . 
company - says that this is the background against which a 
young person does - and is required to do - much selecting 
and choosing as he makes decisions relating to his future 
career . 
1/New York Life Insurance Company, "Career Information 
Service," New York, 1957, p . 9 . 
3 
1/ 
Two university professors give their opinion on the 
problem: 
"The problem of securing occupational and 
educational information has long been a concern for 
students, teachers, and counselors as well as parents, 
employers, and placement agencies. Vocational 
counseling was one of the early guidance services 
offered to students and clients seeking aid in 
personal planning. Many techniques and resources 
have been developed through the years in order to help 
to provide meaningful data to persons concerned with 
a vocational choice." 
Hitchcock says that much of the current dissatisfaction 
felt by young adults in their career life is not the result 
of any one condition or factor but rather of a combination 
of many elements. ''1'1Iuch of the current occupational 
unhappiness, however, could have been avoided by conscientious 
efforts to map out a long range career goal during the school 
2/ 
years. Choice, not chance, should rule the future."-
2/ 4/ 
Newman and Keep find that lack of occupational 
information leads youth to blunder into frustrating 
occupations, while proper information helps people obtain 
work which enables them to attain the fullest measure of 
satisfaction of which they are capable. 
!/Edward C. Glanz and Ernest B. Walston, An Introduction to 
Personal Adjustment, Allyn and Bacon, Inc., Boston, 1958, p.235. 
2/Arthur A. Hitchcock, op. cit., p. 3. 
1/Michael Newman, "Pre-High School Vocational Counseling," 
The Vocational Guidance Quarterly (Autumn, 1957), 6:7. 
lt/Kathryn-Lee Keep, "Job Information for the Mentally Retarded," 
The Vocational Guidance Quarterly (Autumn, 1952), 1:18. 
Purpose of the study.--The purpose of this study is 
to test the hypothesis that students who complete a unit 
4 
on occupations in their 12th grade social studies classes 
will develop a better basis for selecting occupations than 
students who do not complete such a unit and be able to: 
1 . Select jobs that are more closely related to their 
measured interests; 
2. Be more independent in the selection of jobs; 
) . Obtain more post-high school training (including 
college); 
4 . Earn more money after entering employment and be 
better satisfied with their jobs . 
Justification for the study . --A preliminary review of 
the literature has revealed that very few studies of the 
teaching of occupations have been made . Two guidance 
1/ 2/ 
counselors, Cuony- and Lowenstein- taught courses in 
occupations on the high school level but no research was 
found that concerned social studies teachers giving a course in 
occupations . In this respect, therefore, this study is new. 
11 
Froehlich finds that the introduction of guidance 
1/E. R. Cuony, An Evaluation of Teaching Job Finding and Job 
Orientation , Unpublished Ph . D. Dissertation, School of 
Education, New York University , New York, 1953 . 
2/N. Lowenstein, The Effect of an Occupations Course in High 
School on Adjustment to College During the Freshman Year, 
Unpublished Ph . D. Dissertation, School of Education, 
New York University, New York, 1955 . 
1/Clifford P. Froehlich, Guidance Services in Schools, 
McGraw- Hill Book Company, New York, 1958, p . 120 . 
5 
information into related subjects need not be casual or 
capricious. It can be planned so that it becomes an integral 
part of the instructional content of the course. Setting 
aside in academic subjects a definite amount of time for 
guidance information is to be encouraged, for if facts are 
presented to pupils under these conditions, they take on new 
meaning. Furthermore, if the study of occupations is introduced 
into the curriculum as part of a regular course as suggested 
in this study, no addition to the budget is necessary. 
Several authorities in the field of guidance consider 
social studies as the best regular course for teaching 
1/ 
occupational information. Hogan - says that social studies 
courses include concepts and generalizations about family, 
school, and community responsibilities, political and economic 
commitments, and broader social relationships. It is there-
fore felt that these courses present the best opportunities 
for decision-maki~7 in education. 
~ .Ruth Strang - suggests that many of the ideas gained 
in social studies classes are basic to understanding and 
making ·a good adjustment to the world of today and tomorrow 
and a direct contribution to vocational guidance is made in 
lf,Robert F. Hogan, "Education for Wise Choice,n California 
dournal of Secondary Education (April, 195$), 33:240-246. 
2/Ruth Strang, The Role of the Teacher in Personnel Work, 
feachers College, Columbia University, New York, 1953, p. 145. 
6 
a unit on occupations included in the regular social studies 
1/ 
course . Finally, Bettelheim- says that t he greatest service 
the social studies teacher can render to his students is to 
educate them to a critical understanding of themselves and 
the society in which they live . 
Several authorities feel that not only should 
occupational information be taught in regular social studies 
classes, but that the classroom teacher should teach the unit . 
2/ 
In 1954 the National Manpower Council recommended that 
school officials make vocational guidance available throughout 
the high school course, and that they assign to the classroom 
teacher major responsibility for helping the student to make 
sound educational and occupational choices . 
21 
Dunsmoor and Miller feel that an important function 
of the modern school is to orient students to the world of 
work . This can be done only through a broad program of 
vocational guidance utilizing both school and community 
resources . They continue by saying that in the provision of 
vocational guidance through the school, each teacher must 
1/Bruno Bettelheim, "The Social- Studies Teacher and the 
Emotional Needs of Adolescents," School Review (December, 1948) , 
56 : 585- 592 . 
2/"A Policy for Skilled Manpower," a statement by the National 
~anpower Council, Columbia University Press, New York, 1954. 
l/Clarence C. Dunsmoor and Leonard M. Miller, Principles 
and Methods of Guidance for Teachers, International Textbook 
Company , Scranton, 1949, p . 225 . 
7 
play a part, the nature and extent to be determined by the 
rest of the school's program and by his own cognizance of, 
and preparation for, the work he should do. 
The question of when to teach about occupations naturally 
arises. An accepted principle of educational psychology 
is that the best time to learn anything is just before a 
person is going to use it. It is then that interest is 
highest and there is least danger that knowledge will become 
obsolete before it is used. The appropriate place to teach 
occupations is, therefore, just before or at the time that 
large enough numbers of students will need and want occupational 
1/ 
information as a background for job-seeking. Hoppock -
recommends the teaching of occupations during the last term 
preceding the point at which substantial numbers of students 
terminate their full-time schooling. In this case,it is the 
2/ 
last term of senior high school. Super- reports that the 
average ninth-grade boy may begin to think about a vocation, 
but he is not ready to make either anticipatory or actual 
vocation decisions - a decision that the organization of many 
schools requires of him, when he has to choose courses of study. 
In advising schools to change their approach on helping ninth-
graders to decide on a career, he declares that most of these 
1/Robert Hoppock, Occupational Information, McGraw-Hill Book 
~ompany, New York, 1957, P• 180. 
2/Donald E. Super, The Vocational Maturity of Ninth-Grade Boys, ~eachers College, Columbia University, New York, 1961, p. 4. 
students appear not to have the maturity, inowledge, and 
understanding for making up their minds vocationally. He 
feels that vocational counseling with a ninth-grade boy 
is not so much counseling concerning choice, as it is 
to develop readiness for choice, to develop planfulness, 
to help him understand factors that may operate in his 
own vocational development. 
At one time or another, every pupil has questions 
concerning his future place in the world's work. One 
youth's questions or problems are not necessarily the same 
as those of another youth. A gi.ven question or problem, 
moreover, does not arise for all young people at the same age. 
Nevertheless, there is enough similarity among the questions 
and problems of youth at a given age or at a given grade level 
that these matters can be handled effectively on a group basis 
in the classroom. Just as children at the first.grade level 
have the common problem of learning to read, so youths in 
secondary schools preparing to enter the world of work have 
the common problem of gaining occupational information. 
The length of time suggested for the study of occupations 
' 1/ 
varies somewhat. However, Baer and Roeber - advocate 
from six to twelve weeks, with the six-week period as the 
minimum necessary to treat the unit adequately. The unit 
1n~ax F. Baer and Edward c. Roeber, Occupational Information, 
~cience Research Associates, Inc., Chicago, 1952, p. 521. 
9 
can be offered in a social studies course, a course which 
all students are required to take. The current thinking of y 
Stoops and Wahlquist is that a full semester is too long 
to spend on occupational information. y 
McCracken and Lamb says that: "Youth can make wise 
selection of a life work only when he knows and understands the 
world of occupations in which he must find his place when he 
is ready to leave school and join the ranks of wage-earners." 
They feel that his attitudes toward different kinds of work, 
and his appreciation of the place and value of honest labor 
will be much more sane and liberal than if he had little or 
no knowledge of occupational activities. When the time comes 
for the student to select an occupation by which to earn his 
living he must select from among the things which he knows. 
If he knows about two occupations only, he will choose one 
of them, simply because of his ignorance of any other. The 
greater the number of occupations about which he knows, the 
better his chance of getting into the kind of work for which 
he is best fitted. If the occupational world is largely 
unknown to him, it is the fault of those responsible for his 
!/Emery Stoops and Gunnar L. Wahlquist, Principles and 
Practices in Guidance, McGraw-Hill Book Company, New York, 
1958, p. 111. 
2/Thomas Cooke McCracken and Helen Etta Lamb, Occupational 
Information in the Elementary School, Houghton Mifflin 
Company, Boston, 1923, p. vii. 
10 
education . "The choice of an individual's life work is one 
1/ 
of the most important acts of his life."-
Ideally, the occupations unit is a series of learning 
activities which assist students in planning for their future 
vocational adjustments. It does not prepare students for 
any pre- determined career or post- high-school training. 
It does, however, assist students in making plans for their 
anticipated careers or for their future training. 
Source . --As stated above, few studies of occupational 
information available at the high school level have been 
carried out . The desirability and need for occupational 
information is stressed by leaders in the field of guidance 
and other interested groups. Furthermore, acquaintance 
with a large number of young people has pointed out their 
desire to gain practical occupational information. One 
group survey shows that about sixty-eight percent of the 
2/ 
older Boy Scouts are concerned about job choice.-
However, since in the schools of the writer's experience 
no provisions were made for offering occupational 
information, an occupations unit in a social studies 
course was planned and taught to a group of ninth 
graders. From this came the idea of an enlarged unit to 
1/Ibid , p. 17. 
2/Scholastic Teacher, "New Look for Scouts" (October 31, 195S), 
- 43:1. 
be taught by social studies teachers to a group of high 
school seniors and evaluated through a follow-up. 
11 
Scope.--Three high schools in Berkshire County took 
part in this experiment. They are located in Adams, North 
Adams, and Pittsfield all in a radius of 15 miles. The 
teaching was done by three social studies teachers who 
also made assignments for readings and field trips. 
One 45-minute period per week for 15 weeks was devoted 
to this project. The study included 300 high school seniors 
divided into two equated groups. A follow-up study was 
completed six months after graduation. 
Assumptions.--Several assumptions were made for the 
purpose of this study. First, high school seniors need 
occupational information. Second, high school seniors 
want occupational information. 
Third, a regular classroom teacher can present 
occupational information effectively. Fourth, occupational 
information can be presented through social studies classes. 
Fifth, students can be placed in a position to obtain 
occupational information in a required program. 
Sixth, the questionnaire is a valid tool by Which to 
measure student attitudes and student opinion. Seventh, 
the value of occupational information can be measured by 
comparing two groups of students in terms of: 
a. Further schooling 
12 
b. Incidence of employment 
c. Income 
d. Relationship between job choice and measured interest 
e. Job satisfaction 
Definitions.--The term "occupational information" as 
used in this research means accurate and usable information 
about jobs and careers. It also includes the study of the 
student's abilities, interests, and aptitudes as they 
relate to occupations. 
The words "position," "job," and "occupation" are used 
1/ 
as defined by Shartle:-
"A position is a group of tasks performed by one 
person. There are always as many positions as there 
are workers in a plant or office. 
A job is a group of similar positions in a single 
plant, business establishment, educational institution, 
or other organization. There may be one or many 
persons employed in the same job. An occupation or 
separate job is a group of similar jobs found in 
several establishments." 
2/ 
Shartle offers the following example: 
"John Jones has a position as employment interviewer 
in an employment office. Two other persons are employed 
in this same work in the office, making a total of three 
positions. The three positions grouped together are a 
job. The occupation, employment interviewer, is a group 
of similar jobs found in several employment offices. 
The term separate job is used interchangeably with 
occupation. Thus it is said that in the United States 
1/Carroll L. Shartle, Occupational Information, Prentice Hall 
Tnc., Englewood Cliffs, New York, 1952, pp. 25-26. 
2/Ibid. p. 26. 
there are between 30,000 and 35,000 separate jobs or 
occupations. There are, of course, many more times 
this number of jobs, and there are as many positions 
as there are employed workers." 
13 
The use of words like "job," "occupation," and "position" 
are fairly well established in the literature on occupations 
and they do communicate in well-defined terms adequate 
meaning. Such is not the case, however, in the use of the 
term "satisfaction." 
What does satisfaction mean in terms of occupations? 
1/ 
Webster defines it as "the state of being satisfied or 
contentment." Some synonyms are gratification, recompense, 
or compensation. 
2/ 
Super,- however, doesn't find the word so easily defined 
when he says that: 
"Satisfaction in work is what might most 
logically be expected to be the outcome of having 
appropriate interests. Other factors, such as ability 
to earn a living, would also be likely to affect 
satisfaction, but liking for the work activities 
would also seem to be a major contributing factor. 
Satisfaction can be ascertained by asking people how 
well satisfied they are, but for their responses to 
be meaningful they must be able to differentiate 
between satisfaction derived from their work activity, 
from their work situations, from the status bestowed 
upon them by their work, and from various other areas 
of living which are associated with their work . This 
is not always possible." 
1/Webster's Collegiate Dictionary,G. and C. Merriam Company, 
Springfield, Massachusetts, 1937, p. 882. 
2/Donald E. Super, The Psychology of Careers, Harper and 
Brothers, New York, 1957, pp. 223-224. 
1/ 
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A somewhat more definite view is taken by Morse 
when he states that "satisfaction depends basically upon 
what an individual wants from the world and what he gets . " 
No doubt the ~implest way to measure job satisfaction 
. y 
is to ask the person if he likes his job . Arbuckle says : 
"A large proportion, perhaps even the majority, of 
the working population of the United States works 
basically to make a living rather than because they 
feel their work is an adventure or a contribution . 
Thus it may be that they do not particularly want 
to do their daily task , but that they consider it to 
be satisfactory as long as they are not unhappy 
about it . " 
Among the words used in the study of occupations we 
find the term nvalues" which simply means the estimate that 
an individual places upon some of his possessions as 
2.1 
compared with others . Brameld states that : 
"Values are want- satisfactions and are therefore 
rooted in the proclivities of individuals and groups 
to seek and achieve goals . Furthermore , because 
values are judged according to the principles of 
evidence , communication, agreement, and action, their 
truth can be determined . Like any product of consensus, 
they are never to be considered completely final or 
forever fixed . " 
IJN . C. Morse, Satisfaction in the White- Collar Jobs , 
Institute for Social Research, Ann Arbor, Michigan, 1953 . 
2/Dugald S . Arbuckel, Guidance and Counseling in the Classroom, 
Allyn and Bacon, Inc ., Boston , 1957 , p . 33 . 
2./Theodore Brameld , Toward a Reconstructed Philosophy of 
Education, The Dryden Press, New York, 1956, p . 112. 
CHAPTER II 
REVIEW OF THE LITERATURE 
One hundred years ago the variety of occupations in 
the United States was relatively sparse. So was the 
literature on the teaching of occupations. Today, there 
is a great variety of occupations, together with an abundant 
body of literature on the teaching of occupational informa-
tion. However, views on the teaching of occupations, its 
value, and methods differ even among the experts. Further-
more, the conclusions from research have not always been 
the same. Therefore, it is important to review literature 
on the teaching of occupational information which develops 
the history, purpose, and methods suggested as most 
effective. It is also important to consider some related 
t .opics from sociologists and psychol~lists. 
Chronological history.--Brewer - lists the following 
items as the chronological history of the teaching of 
occupations: 
"1$36-Edward Hazen in the Panorama of Professions and 
Trades, a book published in Philadelphia, recommended 
including in the schools a course on occupations. 
1/J. M. Brewer, History of Vocational Guidance, Harper and 
~rothers, New York, 1942 
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1$41-The Book of Trades published in Glasgow reported 
that Saturdays had been used for school visits to 
factories and shops. 
1$99-John Sidney Stoddard wrote a book titled What Shall 
I Do? • ••• in the form of reports on a series of 
imaginary school classes in which the advantages and 
disadvantages of fifty different occupations were 
studied.' 
190$-Westport, Connecticut, George H. Boyden, high 
school principal, at the suggestion of Supt. William A. 
Whe~tley, taught the first organized course in vocations. 
1910-Louis P. Nash in Boston proposed 'a course of 
study on occupations.' The proposal was included 
in the 1911 annual report of the superintendent of 
schools. 
1913-The Boston School Committee established a 
Vocational Information Department which sent to the 
schools 'a plan for a course in vocational information 
one half hour per week, open to all graduating classes 
from the eighth grade and all others thirteen years 
old or over.' · 
1915-The first issue of the 'Vocational Guidance 
Bulletin,' now, 'Occupations, the Vocational Guidance 
Journal,'* was published. W. Carson Ryan, Jr., was 
editor. He was also secretary of the National 
Vocational Guidance Association. The longest item 
in the first issue 'commented on an article by 
Supt. W. A. Wheatley of Middletown, Connecticut, 
'A Course in Vocational Information in a Small City,' 
from the March, 1915, School Review. 
1915-Vermont-By legislation the state board of education 
'was directed to arrange for a course of study on 
vocational opportunities to be given in all junior high 
schools.' 
1916-Ginn and Company, Boston, published Occupations 
by E. B. Gowin, instructor in economics at Wesleyan 
University, and Supt. W. A. Wheatley. This was the 
first textbook for classes in occupations to achieve 
widespread use. It was written for boys' classes; 
it was later revised by Brewer and extended to cover 
mixed classes of boys and girls. 
* Now Personnel and Guidance Journal 
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1925-New Haven, Connecticut-'Marie McNamara began an 
intensive attempt at guidance through the homerooms of 
a junior high school ••• ' The program included 
carefully prepared lesson plans, demonstration lessons 
by the supervisor, observation and supervision. 'It 
was early discovered, however, that occupational 
information could not be given effectively by homeroom 
teachers, and special regular classes in that subject 
were provided.' 
1938-The u.s. Office of Education in 'Offerings and 
Registrations in High School Subjects, 1933-1934' 
reported 192,800 students enrolled in classes in 
occupations from grades 7 to 12." 
Although not listed in Brewer, the first known college 
course in occupations was reported to have been taught at 
Middlebury College in Vermont in 1923. It was announced by 
1/ 
Wiley - in an early college bulletin. 
2/ 
In 1952, Thomas E. Christensen,- director of guidance 
at Worcester, Massachusetts, added an elective course in 
self-appraisal and careers to the high school curriculum and 
had it accepted for credit by several New England colleges. 
He included chapters on Self-Appraisal, All About You, 
Interests, Aptitudes, The World of Work, Personal Qualifica-
tions, Post High School Planning, and the Future. 
Authorities list many reasons for the teaching of 
occupations. One of the leaders in the field who especially 
1/E. J. Wiley, "Organizing the Liberal Arts College for 
Vocational Guidance," Middlebury College Bulletin , 
(February, 1923), p. 6. 
2/Thomas E. Christensen and M. Kathleen Burns, Resource 
Units in Self-Appraisal and Careers, Worcester, 
Massachusetts, 1954. 
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1/ 
encourages the teaching of occupations is Hoppock who says: 
"1 . It saves time . 
2. It provides a background of related information 
that improves counseling . 
3 . It gives the counselor an opportunity to know his 
clients better . 
4 . It focuses collective judgment on common problems . 
5. It provides some assurance that the problem cases 
will not monopolize the counselor's time . 
6 . It can be provided without increasing the school 
budget . 
7 . It may permit a part- time counselor to spend full 
time on guidance and thus to become more competent . " 
Related literature.-- Although citing many reasons 
for the teaching of occupations, the experts by no means 
agree in their views on who should teach occupational 
information courses . The opinions indicate that both teachers 
and counselors can do an effective job of it . Among those 
who state that trained counselors should do the job are 
2/ 11 !z./ 2.1 
Warters,- McKown, Lincoln , and Hoppock . 
!/Robert Hoppock, Occupational Information, McGraw-Hill 
Book Company, New York, 1957, pp . 176- 78. 
2/Jane Warters, Hith School Personnel Work Today, McGraw-
Hill Book Company, New York, 1946 . 
l/H . C. McKown, Home Room Guidance, McGraw- Hill Book Company, 
New York, 1946 . 
4/M. E. Lincoln, "Educational and Vocational Information, Part 
of a Guidance Program With Criteria for Measuring Results," 
Unpublished doctoral dissertation, Harvard University, 1934 . 
2/Robert Hoppock, Op . cit. 
However, there are experts who feel that the teacher 
can do an effective job of teaching occupations. Some of 
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1/ ~/ l7 
these are Strang,- Johnson, Burnett, and the National 
~I 
Education Association. They see the school as helping 
young people find appropriate ways of using their abilities 
in meeting society's needs and they point out the importance 
of teachers using occupational information as a principle of 
a good guidance program. 
Much material on occupational information is readily 
available, but because such material becomes obsolete 
quickly it is important to revise files on occupations and 
to review other course material frequently. Some of the 
well-known authors of occupational literature are Baer 
and Roeber, Reed, Hoppock, Super, Shartle, and Roe, whose 
work appears in many books and periodicals. 
Group procedure.--The use of group procedures in guidance 
as aids in educational planning and the general effect on 
students has been the topic of recent research. Some of 
1/Ruth Strang, The Role of the Teacher in Personnel Work, 
Teachers College, Columbia University, New York, 1953. 
2/Earl s. Johnson, Theory and Practice of the Social Studies, 
The Macmillan Company, New York, 1956, p. 24. 
3/Collins W. Burnett, "Guidance - Function or Panacea?" 
The Clearing House (October, 195S), P. S7. 
4/Association for Supervision and Curriculum Development, 
Uuidance in the Curriculum, National Education Association, 1955, p. 12. 
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the research appears to be contradictory. For example, 
1/ 
Hewer - studied a group of college students enrolled in a 
course entitled "Choosing Your Vocationn to assess the 
effectiveness of multiple, versus individual counseling. 
Her criteria were the changes in certainty and realism of 
vocational choice and satisfaction with vocational choice. 
She found no significant differences during one academic 
quarter between 48 subjects receiving multiple counseling 
and 45 subjects receiving individual counseling. However, 
2/ 
a different result was achieved when Froehlich - contrasted 
multiple counseling and individual counseling using 42 high 
school students. Seventeen were individually counseled and 
25 received multiple counseling. Although the period of 
time was not reported, he found that by means of a criterion 
of increase in accuracy of self-ratings in two of three 
types of statistical comparisons made, multiple counseling 
produced significant increases, whereas individual counseling 
failed to do so. These two studies indicated that further-
more refined research studies are needed in the area of 
individual and multiple counseling. 
1/Vivian H. Hewer, "Group Counseling, Individual Counseling, 
and a College Class in Vocations,n Personnel and Guidance 
Journal (May, 1959), 37:660-65. 
2/Clifford P. Froehlich, "Must Counseling Be Individual?" 
Educational and Psychological Measurement (Winter, 1958), 
r8:-5M-89. 
An evaluation of high school "career days" utilizing 
opinions of college freshmen who attended such events was 
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1/ 
reported by Roskens .- Sixty- one percent of these college 
freshmen had attended a career day while in high school . 
The summary of this study indicated that 54 percent of the 
students reported that they had received no preparation for 
the career day and 56 percent indicated it was not worthwhile . 
Three experimental studies of occupational information 
2/ 
yielded conflicting results . Cuony and Hoppock - evaluated 
a high school course in "Job Finding and Job Orientation" 
and reported in terms of mean differences between experimental 
subjects, who had taken the course, and control subjects who 
had not . Significant mean differences were found in favor 
of those who had taken the course in (a) job satisfaction, 
(b) average number of weeks employed, and (c) annual earnings . 
2.1 
The findings of Biersdorf were in contrast to those 
reported by Cuony and Hoppock . This study used three groups 
of 24 college students: the first group was called the 
l/Ronald w. Roskens, "Career Day," Personnel and Guidance 
Journal (March, 1958), 36 : 501- 502 . 
2/Edward R. Cuony and Robert Hoppock, "Job Course Pays Off," 
~ersonnel and Guidance Journal {March, 1954), 32:389- 91. 
3/Kathryn Rooney Biersdorf, "The Effectiveness of Two Group 
ITuidance Treatments," Doctor ' s Thesis, College Park: 
University of Maryland, 1958; Abstract: Dissertation 
Abstracts, Number l, 1958, 19:163- 64 . 
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limited- treatment group and received only group interpretation 
of test results; the second was the extended- treatment group 
that participated, in addition, in group discussion of 
factors relative to choosing a vocation; and the third who 
received no attention. Using pre and post-experiment 
measures , the following criteria were used: (a) change in 
certainty, appropriateness, and suitability of certainty of 
vocational choice; (b) change in degree of concern about 
vocational problems; and (c) change in degree of concern 
about non- vocational problems . Statistically significant 
differences were found only between those who had received 
extended treatment and the control group with respect to 
reduction in degree of concern about vocational problems . 
However, changes in terms of each set of criteria generally 
favored the group that had received extended treatment . 
The effectiveness of field trips for high school students, 
utilizing criteria of job satisfaction, earnings, length of 
1/ 
employment, and employer ratings was investigated by Kutner .-
The criteria used one year after graduation revealed no 
significant differences between experimental and control 
groups . The differences, however, favorad the experimental 
!/Joseph E. Kutner, "An Evaluation of Occupational Field 
~rips Conducted by Paterson Technical and Vocational High 
School in Terms of Vocational Success," Doctor's Thesis, 
New York University, 195g, Abstract: Dissertation Abstracts, 
Number 6, 195g, 1e:2030. 
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group. On the basis of these results it is a difficult 
task to build a strong case for either group or individual 
activities. Therefore, further research seems to be needed. 
1/ 
Hedge and Hutson - found that high school juniors and 
seniors of low mental capacity who had been planning to go 
to college changed their plans after a combined program of 
testing, counseling, and homeroom guidance. Each student 
was given his own test scores and his rank in the class 
on each test. This project consisted of individual and 
group guidance from September to May. 
2/ 
A somewhat different result was found by Boyer -
a self-appraisal program of homeroom guidance for ninth 
in 
grade students which included testing and subsequent 
interviews but did not bring about closer harmony between the 
distribution of the students' occupational choices and the 
distribution of employment opportunities in the community. 
ll 
Nick reported that the occupational plans of 
eleventh and twelfth grade students were brought into closer 
harmony with employment opportunities when information about 
1/J. W. Hedge and P. W. Hutson, "A Technique for Evaluating 
ITuidance Activities," School Review (September, 1931), p. 50$. 
2/P. A. Boyer and Robert Hoppock, Group Guidance, McGraw-
Hill Book Company, New York, 1949, p. 161. 
3/E. W. Nick, "High School Boys Choose Vocations," 
Occupations, (January, 1942), p. 264. 
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local employment opportunities was presented to them 
through school assemblies and through group and individual 
conferences. 
How does a course in occupational information affect 
1/ 
the employment record of boys and girls? Long - discovered 
that boys who had a course in occupational information and 
group guidance while in high school excelled boys who did 
not have such a course in tenure of post school employment. 
A successful summary of research was reported by 
2/ 
Flowerman,- who found that high school students who received 
instruction in educational and vocational information as 
part of a course in English added more to their knowledge 
of occupations than did a control group of students who 
received no instruction in occupations. 
What affect would occupational information have on 
the attitudes of boys who disliked certain jobs? 
2/ 
Recktenwald set up a program to evaluate such an idea. 
After 15 weeks of work on an assigned project of looking 
up occupational information some interesting conclusions 
1/C. D. Long, School-Leaving Youth and Employment, Teachers 
College, Columoia University, New York, 1941. 
2/S. H. Flowerman, "Group Guidance Through Ninth-Grade 
English," unpublished doctoral dissertation, School of 
Education, New York University, New York, 1943. 
2/L. N. Recktenwald, "Attitudes Toward Occupations Before 
and After Vocational Information," Occupations 
(January, 1946), p. 220. 
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resulted. It was found that the control and experimental 
groups were matched in school grades, high school courses, 
and college expectancy, but they did differ in scholastic 
achievement. The experimental group did better. When the 
Cleeton Inventory was again administered the most significant 
difference between the two groups was found in attitudes 
toward occupations originally disliked. These occupations 
were seen in a new light and aversions became modified by 
both groups. 
Studies related to theories of occupational choice.--
In 1937 a committee of the National Vocational Guidance 
Association stated that: "The process of vocational 
guidance entails assisting the individual in his efforts 
to choose his occupation, to prepare himself for entrance 
1/ 
into it, and to make progress in it."- It may appear 
that the process of helping an individual to solve his 
vocational problems is relatively simple. Actually, however, 
the process is often extremely complex. The process of 
vocational guidance is complex because of the length of 
time involved, because the individual personalities involved 
are complex, because it deals with a rapidly changing world 
of work, and because it also involves an educational and 
1/A report of the Committee of the National Vocational 
Guidance Association, "The Principles and Practices of 
Educational and Vocational Guidance," Occupations XV 
(May, 1937), pp. 772-78. 
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1/ 
personal problem.- If vocational choice is so complex, 
how then, does one really make a choice? That question is 
answered in different ways by many experts. 
2/ 
Hoppock ' s- theory of occupational choice lists ten 
important ideas: 
"1 . Occupations are chosen to meet needs. 
2. The occupation that we choose is the one that we 
believe will best meet the needs that most concern us. 
3. Needs may be intellectually perceived, or they may 
be only vaguely felt as attractions which draw us 
in certain directions . In either case, they may 
influence choices . 
4. Occupational choice begins when we first become aware 
that an occupation can help to meet our needs . 
5. Occupational choice improves as we become better 
able to anticipate how well a prospective occupation 
will meet our needs . Our capacity thus to anticipate 
depends upon our knowledge of ourselves, our know-
ledge of occupations, and our ability to think 
clearly . 
6. Information about ourselves affects occupational 
choice by helping us to recognize what we want, and 
by helping us to anticipate whether or not we will 
be successful in collecting what the contemplated 
occupation offers to us . 
7. Information about occupations affects occupational 
choice by helping us to discover the occupations 
that may meet our needs, and by helping us to 
anticipate how well satisfied we may hope to be 
in one occupation as compared with another. 
1/J . Anthony Humphreys, Arthur Traxler and Robert North, 
Tiuidance Services , Science Research Associates, Chicago, 
1960, pp . 281- 282 . 
2/Robert Hoppock, Op . cit . , pp . 74- 75. 
8. Job satisfaction depends upon the extent to which 
the job that we hold meets the needs that we feel 
it should meet. The degree of satisfaction is 
determined by the ratio between what we have and 
what we want. 
9. Satisfaction can result from a job which meets 
our needs today, or from a job which promises to 
meet them in the future . 
10. Occupational choice is always subject to change 
when we believe that a change will better meet 
our needs." 
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If the knowledge of self or of occupations is insufficient 
one is less likely to make a wise choice and more liable to 
cling stubbornly to unrealistic choice because it might 
offer the only known route to what a person wants. Besides 
needs, however, we must recognize that economic and socio-
logical factors affect occupational choice by helping to 
determine the age at which a person terminates his formal 
education and enters the labor market on a full time basis. 
The sociological factors affect occupational choice by 
helping to determine the occupations with which a person 
is familiar, by virtue of his contacts with family and 
friends. Choice may further be restricted by social 
patterns of the community, union rules, or on racial or 
religious grounds. An important implication which naturally 
follows is that all counselors should help clients to 
discover the occupations which may meet his needs. 
Although the theory of occupational choice based on 
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needs is a popular one, it is by no means the only one. 
1/ 
Ginzberg, Ginsburg, Axelrad, and Herma report that it 
is possible to identify three generalized approaches to 
occupational choice that might be called theories . They 
say that the most generally accepted theory of occupational 
choice holds that individuals make decisions about the 
future "accidentally. " Secondly, occupations are chosen 
by "impulse" and that one is propelled by the strength of 
his basic impulses . The third view may be seen as a group 
of implicit theories rather than as a single explicit one 
but it is spelled out as a process . This process of 
occupational decision- making can be analyzed in terms of 
three periods - fantasy, tentative, and realistic choices . 
Furthermore, occupational choice as a process takes place 
over a minimum of six or seven years . Decisions during 
adolescence are related to one ' s experience to that point , 
and occupational choice involves the balancing of a series 
of subjective elements with the opportunities and limitations 
of reality . The crystallization of occupational choice 
inevitably has the quality of a compromise. 
2/ 
Caplow - studied the evidence from sociological research 
1/E . Ginsberg, S .W. Ginsburg, s. Axelrad, J . L. Herma, 
Occupational Choice , An Approach to a General Theory, Columbia 
University, New York, 1951. 
2/Theodore Caplow , The Sociology of Work, University of 
~innesota Press, Minneapolis, 1954 . 
on occupational choice and formed some conclusions . He 
found that error and accident often played a larger part 
in the choice of an occupation than subjects were willing 
to admit. He concluded that farmers were recruited from 
farmers' sons and that occupational choices are made at 
a time when the student is still remote from the world of 
work . 
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1/ 
Beilin - made a study of the occupational choices of 
a lower socioeconomic group . He found that the most important 
type of determinant of choices of both the college and non-
college groups were reality factors . The people in the 
lower socioeconomic groups are aware of the difficulties 
in climbing the vocational ladder and choose occupations 
that do not involve many difficulties . He stated that it 
is through experience that the individual comes to know 
reality. 
Drawing from his research on Elmstown's youth, 
2/ 
Hollingshead found that the adolescents' ideas of desirable 
jobs are a reflection of their experiences in the class and 
family culture complexes . The lower class youngsters 
adjusted their job desires to what they may hope to achieve 
1/H. Beilin, "Factors Affecting Occupational Choice in 
Lower Socioeconomic Groups," doctoral thesis, Teachers 
College, Columbia University, New York, 1952 . 
2/A. B. Hollingshead, Elmstown's Youth, John Wiley and Sons, 
New York, 1949 . 
30 
and in the process they have unconsciously placed themselves 
in such a position that they will occupy in the class system 
the same levels as their parents . 
1/ 
Carp - had 165 male high school students complete 
statements on "My desired occupation is • •• • " and "My 
probable occupation will be " •••• She compared the results 
with the occupations of the students ' fathers -and grand-
fathers and found that: "The modal occupational level for 
both 'desired' and 'expected' occupations is that of both 
the father and grandfathers . " 
2/ 
Forer saw the explanations of occupational choices 
largely in the personality and the emotional needs of the 
individual, often operating unconsciously: 
"1 . Choice of vocation is not primarily rational or 
logical, but it is a somewhat blind, impulsive, 
emotional, and automatic process and is not 
always subject to practical and reasonable 
considerations. 
2 . Primary reasons for selecting a particular 
vocation are unconscious in the sense that when 
the individual is pressed to elaborate beyond 
the superficial rationalization of economic 
advantage and opportunity , he is forced to admit 
that he does not know why; he simply has to build 
or can't stand paper work . These activities have 
immediate appeal or distaste for him. We are 
1/F . M. Carp, "High School Boys are Realistic About 
Occupations," Occupations (November, 1949), Po 97. 
2/B. R. Forer, "Personality Factors in Occupational Choice," 
Educational and Psychological Measurement (Autumn, 1953), 
p . 361 . 
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saying that interests and references have unconscious 
roots . 
3. Both of these factors point ultimately to the 
purposive nature of occupational choice. Obviously, 
it is necessary for most persons to find gainful 
employment . But the economic motive is secondary. 
Occupational choice, the specific occupation chosen, 
or the fact of lack of preference, is an expression 
of basic personality organization and can and should 
satisfy basic needs . 
4. Selection of a vocation , like the expression of 
other interests, is a personal process, a culmination 
of the individual ' s unique psychological development . " 
1/ 
Segal - studied the role of personality factors in 
the vocational choices of accountants and creative writers . 
The conclusion was that vocational choice is not a peripheral 
decision of the individual made on a chance or necessarily 
a reality basis, but is a concrete expression of personality 
development and emotional experiences within the framework 
of the environmental pressures and opportunities with which 
an individual is confronted . 
2/ 
Small also studied personality and stated some 
assumptions from his investigation . He states : 
"Our major assumption was that people seek 
satisfaction of their basic needs in every major aspect 
of their lives including t he vocational . When a need 
is consciously felt it is subject to control and 
1/S . J. Segal , "Role of Personality Factors in Vocational 
Choice: A Study of Accountants and Creative Writers," 
doctoral thesis, University of Michigan, Ann Arbor, 1953. 
2/L . Small, "Personality Determinants of Vocational Choice," 
~sychological Monographs 351, 195b~ p. 1. 
modification by realistic factors. When it is 
unconscious, our control is less direct and often 
tenuous. The person with a healthy ego is in strong 
contact with reality. A healthy ego permits the : 
individual to check his drive for need-satisfaction 
against the facts provided by the environment and 
his own faculties. A healthy ego is also willing to 
postpone satisfactions for a reasonable purpose, and 
is unlikely to seek a satisfaction in a situation 
which holds no promise of yielding it. The healthy 
ego is realistic. 
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This does not mean that the healthy ego does not 
experience fantasy - the wishful satisfaction of needs. 
Eantasy is common property, available to the well and 
ill alike. The difference rests in the nature of the 
individual's action: is his action dominated by fantasy 
or is his fantasy tempered by reality? From these 
thoughts our assumptions are formulated: (a) a 
difference between 'disturbed' and 'better adjusted' 
individuals is to be found in the strength of their 
respective egos; (b) vocational choice is in good 
part a function of the ego; (c) people seek satis-
faction of their needs in their vocations; (d) 
vocational choices are also based upon reality 
considerations; (e) vocational choices require a 
compromise between fantasy and reality." 
1/ 
Schaffer - studied job satisfaction as related to 
need satisfaction among men in professional and semipro-
fessional occupations. He thought that the most accurate 
prediction of over-all job satisfaction can be made from the 
measure of the extent to which each person's strongest two 
or three needs are satisfied. Twelve needs were listed as: 
recognition and approbation, affection and interpersonal 
relationships, mastery and achievement, dominance, social 
welfare, self-expression, socioeconomic status, moral value 
1/R. H. Schaffer, "Job Satisfaction as Related to Need Satis-
faction in Work," Psychological Monographs, 364, 1953, p. 1. 
scheme, dependence, creativity and challenge, economic 
security, and independence. 
In what he calls a theory of vocational development 
1/ 
Super offers a series of ten propositions: 
"1 . People differ in their abilities, interests and 
personalities. 
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2. They are qualified, by virtue of these characteristics, 
each for a number of occupations. 
3. Each of these occupations requires a characteristic 
pattern of abilities, interests, and personality 
traits, with tolerances wide enough, however, to 
allow both some variety of occupations for each 
individual and some variety of individuals in each 
occupation. 
4. Vocational preferences and competencies, the 
situations in which people live and work, and hence 
their self concepts, change with time and experience 
(although self concepts are generally fairly 
stable from late adolescence until late maturity}, 
making choice and adjustment a continuous process. 
5. This process may be summed up in a series of life 
stages characterized as those of growth, exploration, 
establishment, maintenance, and decline, and 
these stages may in turn be subdivided into (a) 
the fantasy, tentative, and realistic phases of the 
exploratory stage, and (b) the trial and stable 
phases of the establishment stage. 
6. The nature of the career pattern (that is, the 
occupational level attained and the sequence, 
frequency, and duration of trial and stable jobs) 
is determined by the individual's parental socio-
economic level, mental ability, and personality 
characteristics, and by the opportunities to which 
he is exposed. 
7. Development through the life stages can be guided, 
partly by facilitating the process of maturation 
1/Donald E. Super, Vocational Development - A Framework for 
Research, Teachers College, Columbia University, New York, 
1957, p. 14-15. 
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·.' 
of abilities and interests and partly by aiding in 
reality testing and in the development of the self 
concept. 
$. The process of vocational development is essentially 
that of developing and implementing a self concept: 
it is a compromise process in which the self 
concept is a product of the interaction of inherited 
aptitudes, neural and endocrine make-up, opportunity 
to play various roles, and evaluations of the extent 
to which the results of role palying meet with the 
approval of superiors and fellows. 
9. The process of compromise between individual and 
social factors, between self concept and reality, 
is one of role playing, whether the role is played 
in fantasy, in the counseling interview, or in 
real -life activities such as school classes, clubs, 
part-time work, and entry jobs. 
10. Work satisfactions and life satisfactions depend 
upon the extent to which the individual finds 
adequate outlets for his abilities, interests, 
personality traits, and values; they depend upon 
his establishment in a type of work, a work situation, 
and a way of life in which he can play the kind of 
role which his growth and exploratory experiences 
have led him to consider congenial and appropriate.,. 
1/ 
Sociological implications.--Clark - expressing his 
views in Economic Theory and Correct Occupational Distri-
bution wrote that if proper information on wages is given 
and barriers to occupations are removed people will be 
lead to correct choice of occupation. Differences of opinion 
as to the relative importance of income exist but few deny 
that it is a potent force in moving workers from one 
occupation to another. 
1/H. F. Clark, Economic Theory and Correct Occupational 
Distribution, Teachers College, Columbia University, 
New York, 1931. 
1/ 
According to Grumer - vocational guidance is the 
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process of assisting an individual to understand his own 
attitudes, emotional needs and capacities as they relate to 
vocational planning. He says that abilities, aptitudes, and 
interests are important but that the data is cold unless all 
information is related to the subject's emotional resources. 
2/ 
Miller and Form - say that accident is the deciding 
factor in determining the occupation of a majority of workers. 
The accident of birth establishes family, educational, and 
cultural opportunity and the range of considered occupations 
is determined largely by the status expectations within the 
social class in which the individual finds himself. 
3/ 
Brill suggests that the normal individual needs no 
advice or suggestion in the selection of a vocation because 
he usually senses best what activity to follow . As in the 
selection of a mate, a sensible person needs no advice 
and wants none in choosing a vocation . 
Values .--Personal values were listed by Raylesberg 
1/M. Grumer, "Aims and Scope of Vocational Counseling," 
dournal of Social Casework (October, 1949), p . 330. 
!r.l 
2/D.C . Miller and W. H. Form, Industrial Sociology, Harper 
and Brothers, New York, 1951 . 
1/A. A. Brill, Basic Principles of Psychoanalysis, Doubleday 
and Company, New York, 1949 . 
4/D.D . Raylesberg, "A Contribution to a Theory of Vocational 
Choice," Psychological Service Center Journal (September, 1950), 
p . 198 . 
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as the determining factor in occupational choice. He 
stressed that most occupations are sufficiently complex to 
lend themselves to many perceptions, and hence different 
individuals may see the same occupation differently but 
occupations perceived as in harmony with personal values 
will be considered of interest . Most occupations have room 
for people with diverse personality patterns provided they 
can select an aspect of the occupation in harmony with their 
value structure and abilities . 
1/ 
Rosenberg says: "The occupational decision process 
may be visualized as a series of progressive delimitations 
of alternatives •••• values, attitudes, and personality." 
All of the various approaches have meaning for vocational 
2/ 
psychology. As Super - points out: 
"Studies of individual differences in traits help to 
clarify the role of various psychological factors in 
vocational behavior . To date, this approach has been the 
most used and probably the most f uitful in vocational 
guidance . Genetic psychology has contributed to voca-
tional psychology by providing information about the 
development of traits. Studies of life stages suggest 
that characteristic modifications of vocational behavior 
are necessary in different phases of development . Studies 
of life patterns indicate that it is possible to identify 
recurrent themes and persisting trends in behavior. 
Economists, psychiatrists, psychologists, and sociologists 
have contributed, working separately and together, to 
this varied body of knowledge, from which one may draw 
in beginning to formulate a theory of vocational behavior." 
17Morris Rosenberg, Occupations and Values, The Free Press, 
Glencoe , Illinois, 1957, p . 7 . 
2/Donald E. Super and others, Vocational Development, A 
Framework for Research , Bureau of Publications, Teachers 
College, Columbia University, New York, 1957, p. 17. 
CHAPTER III 
PLAN AND PROCEDURE 
"Vocational counseling has two fundamental purposes; 
to help people make good vocational adjustments and 
to facilitate the smooth functioning of the social 
economy through the effective use of manpower. 
- -· 
These purposes imply that each individual has 
certain abilities, interests, personality traits, and 
other characteristics which, if he knows what they 
are and how th~y may be turned into assets, will make 
him a happier man, a more effective worker, and a 
more useful citizen." 
1/ 
Procedure.--Influenced by the thinking of Supe~- who 
is quoted above, and other leading thinkers in the field of 
occupational information, the writer decided to test the value 
of an intensified occupations unit to be taught to high 
school seniors. High schools in Berkshire County were 
analyzed and three likely ones were found within a 15-mile 
radius. Each was located in an industrial area, had a general 
course of study, and a social studies course in the twelfth 
grade. 
Permission was readily obtained from the respective 
superintendents and principals. It was then necessary to 
contact teachers who would be willing to conduct the 
1/Donald E. Super, Appraising Vocational Fitness, Harper and 
Brothers, New York, 1949, p. 1. 
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experiment in their classes. Following interviews with 
several teachers, three were selected who agreed to add the 
unit on occupations to their social studies classes. It was 
found that they had several items in common besides teaching 
social studies. They all had masters' degrees, were males, 
had at least ten years of teaching experience, and had 
done some athletic coaching . 
Since each school was represented by 100 seniors, each 
teacher had four classes of about 25 each. Two classes in 
each school made up the control group which functioned as 
usual while the other two classes were the experimental 
group and received the unit on occupational information. 
The three teachers from the three schools had a total of 
300 students, half of which was control, and half experimental. 
Table 1. Number of Students Participating 
in Experiment 
School Boys Girls Total 
{ 1} {2} {:~} {~ J 
Number 1 
Experimental 20 30 50 
Control ••••••• 20 30 50 
Number 2 
Experimental 22 28 50 
Control ••••.•• 22 28 50 
Number 3 
Experimental 30 20 50 
Control ••••••• 30 20 50 
Totals 
Experimental 72 78 150 
Control 72 78 150 
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The experimental group was matched as nearly as possible 
with the control group on the following bases: school, 
teacher, grade, course, number, and intelligence . 
Table 2. t 1 s of I . Q. Mean Differences Between Experimental 
and Control Groups 
Groups Mean S. D. M. D. S . E. ,t 
1 J 
_r 
(1) (2) c~) ( ~) ( 2) (6} 
Experimental 100 . 813 7 . 934 0.280 0.648 .325 Control 100. 533 7. 015 0 . 573 
The t ratio of . 325 indicated that there was no 
significant difference in intelligence between the two groups . 
About a month before the unit started, a reliability 
check was made on the Occupational Information Survey . The 
reliability of responses on the questionnaire was estimated 
by computing the correlation between first and second 
administrations with a group of 50 high school students 
outside of the experiment . The four-fold point correlation 
~I 
coefficient (phi coefficient) computed by the following fl>rmula: 
BC- AD 
rp = 
'y (A+B) (A+C) (C+D) (B+D) 
1/Henry E. Garrett, Elementary Statistics, Longmans, Green 
and Company, New York, 1956, p . 101 . 
2/Quinn McNemar, Psychological Statistics, John Wiley and 
Sons, New York, 1955, p. 202 . 
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was found to be . S? . The phi computed represents a conservative 
estimate of reliability, which is sufficiently high to 
justify the analysis of responses given . 
Just before the start of the experiment, each teacher 
was supplied with all the necessary testing materials, plus 
an occupational information teaching kit of eleven lesson 
plans, including supplementary materials for the individual 
1/ 2/ 
students, a Job Guide,- a booklet on the world of work,-
and a list of other reference books . Each school owned the 
11 &I 
D.O. T. and Hoppock's Occupational Information . 
The unit was started in January, 1960, and completed in 
April, 1960. It took 15 periods out of the social studies 
work that the group had to make up in order to keep pace with 
the regular group . The first two periods were used for 
testing, the next eleven were the occupations unit and the 
last two periods were for testing and review, all of which 
was done by the teacher . 
All students were pre tested with the California 
1/James P. Mitchell, Job Guide, u.s. Dept. of Labor, 
Washington, D. c . 1959 . 
2/R . Floyd Cromwell and Raymond N. Hatch, Success in the World 
of Work, McKnight and McKnight Publishing Company, 
Bloomington, Illinois, 1953 . 
3/Dictionary of Occupational Titles, Superintendent of 
Documents, Washington, D. C. , 1949 . 
&/Robert Hoppock, Occupational Information, McGraw- Hill 
Book Company, New York, 1957 . 
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Occupational Interest Inventory; the Otis Quick Scoring 
Test of Mental Ability; and an original questionnaire on 
occupational information and plans for the future. Following 
this the control group did their work as usual while the 
experimental group, in addition to their regular social 
studies work, were taught the intensified unit on occupations 
by their teacher. 
Occupational Information Survey.--The survey questionnaire 
was given before and after the unit on occupations to both 
groups. It included requests for basic information such as 
name, address, date of birth, parents' names and occupations. 
Plans for the future were indicated by checking: (1) work, 
(2) further education, or (3) the service. 
Another section concerned whether or not the student 
had adequate knowledge about occupations of most interest 
and the source of help for future work or school. Students 
were also asked if they felt they had made a definite choice 
of a future occupation. Each student indicated which of 
the following items would influence him or had influenced 
him in his choice of an occupation: 
1. Interest in the work. 
2. Ability to qualify for necessary training. 
3. Attractiveness of starting pay. 
4. Desire to be with friends. 
5. Social prestige to be attained. 
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6. Desire for security . 
7. Family tradition . 
8. Suggestions of teachers . 
9 . Contacts through friends . 
10. Service to Society 
11. Opportunity for advancement . 
12 . Influence of· parents 
13. Job is available 
14 . High pay 
15 . $hort hours 
16. Special skills for the work . 
Mental Ability Test .--The Otis Quick Scoring Test of 
Mental Ability was used as the measure for equating the 
groups in intelligence . This particular test was selected 
"One of the most widely used group intEilligence because it is: 
1/ 
tests,"- because it is easy to administer and score, and 
2/ 
because of the reported coefficient of reliability of .92.-
. Occupational Interest Inventory . --The California 
Occupational Interest Inventory was the "aid used to 
discover the basic occupational interests possessed by an 
1/Arthur E. Traxler, Techniques of Guidance,Harper and 
~rothers, New York, 1945, p . 56 . 
2/Arthur s. Otis, Manual of Directions, World Book Company, 
~ew York, 1954, p . 2 . 
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1/ 
individual."- A further description of the test as it was 
given to the students in the experimental group follows. 
The Interest Inventory was administered before and after 
the unit, to observe if any change in interest had taken 
place. No attempt was made to change interests. 
Unit lessons.--The eleven lessons presented to the 
experimental group were as follows: 
1. Self-Appraisal.--This lesson was designed to help 
students view themselves as objectively as possible and to 
call attention to the importance of a student's aptitudes, 
interests, abilities, skills, and personality traits. Each 
student wrote a personal autobiography under the title "A 
Self-Appraisal." This paper was to become a part of the 
student's portfolio. Other items in the portfolio included 
a personal description, education, work experience, hobbies, 
special abilities, interests, test scores, and ambitions. 
Each student was given his scores from the Occupational 
Interest Inventory together with the following interpretive 
material regarding the interest fields of personal-social, 
natural, mechanical, business, artistic, and scientific and 
types which include verbal, manipulative, and computational. 
The Interest Inventory is designed to analyze the 
vocational interests of an individual. It is not a test of 
1/California Test Bureau Manual, Occupational Interest Inventory, 
Los Angeles, California, 1956, p. 2. 
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occupational abilities or skills. The scores on this inventory 
do not tell one what he should do, but give an indication 
of the kinds of things in which he is interested. It is just 
one item in a list of many things that should be considered 
in occupational choice. Scores at the 75th percentile or 
above indicate major fields of interest. Any scores below 
30, meaning 30th percentile, indicate little interest. After 
one or two of the highest interests have been identified, the 
next step is a study of the three types to see whether interests 
lie in the verbal, manipulative, or computational areas. 
Items classified as verbal stress the use of words 
in working, and may be either written or spoken but are 
used to communicate ideas. Individuals who enjoy working 
with things and the use of hands to manipulate objects will 
score high in this type. Computational interest involves 
working with numbers in any way. The level score suggests 
preferences ranging from simple activities on the lower 
level to complex activities often requiring supervisory and 
administrative responsibility. 
The Personal-Social area is a personal contact or service 
field. Persons scoring high in this area like people and 
have a real desire to improve the lot of others. This may 
be expressed through interests in physical care, protection, 
personal attention, instruction, and counsel. The major 
occupation groups are domestic service, personal service, 
45 
social service, teaching, law and law enforcement and health 
and medical service. 
Natural-Interests and activities of an outdoor nature are 
reflected in this field. Those scoring high can be expected 
to be interested in agriculture and in the protection of 
natural resources. Job families include farming and ranching; 
raising and caring for animals; gardening and greenhouse care; 
fish, game and domestic fowl; lumbering and forestry; and 
marine work. 
Mechanical-The person who is interested in taking things 
apart and putting them together scores high in this field. 
Curiosity about motors and machines and what makes them work 
is a primary factor. Also included are activities involving 
the use of tools of production and the use of mechanical 
principles to devise and design new machines and tools. Job 
families include maintenance and repairing; machine operating 
and tending; construction work; designing; bench work and 
crafts; and processing. 
Business-Interests in all activities peculiar to the 
business world are grouped in this area. Selling, management, 
finance, distributive activities, secretarial and office work, 
banking, and investment pursuits are of interest to examinees 
who score high in business. Job families include clerical; 
shipping and distribution; bookkeeping and accounting, 
selling and buying; training and supervision and management 
and control. 
Arts-Interest in music, drama, literature, and art are 
reflected by high scores in this field. All items are per-
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formance items. Appreciation is not measured. Job families 
include art crafts; painting and drawing; decorating and 
landscaping; drama and radio; literary activities and musical 
performance. 
Sciences-Desire to understand and manipulate the physical 
environment in which we live is basic to this field. Use of 
experimental techniques in applied as well as pure science 
is reflected in these items. Items involving research, 
invention, determination of cause and effect relationship, 
and controlled observation are found in this field. The six 
major science job families are laboratory work; mineral-
petroleum production; applied chemistry; chemical research; 
biological research; and scientific engineering. 
II. How to study an occupation.--After the students 
reviewed their interests and judged their ability according 
to their success in school they took up the study of occu-
pations. The teacher explained that there were several 
ways of grouping job fields. Then he pointed out that a 
widely used one was the D.O.T. or Dictionary of Occupational 
11 
Titles which uses the following grouping: 
O. Professional and Managerial Occupations 
1. Cleri-9§1.1 and' "Sales Occupations 
1/0p. cit. 
2. Service Occupations 
3. Agriculture, Fishing, Forestry, and Kindred 
Occupations 
4. Skilled Occupations 5. 
6. 
7. 
8. 
9. 
Semi-skilled Occupations 
Unskilled Occupations 
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Each student was given a suggested outline* for the study 
of an occupation of the student's choice. The teacher 
suggested possible sources of information such as part-time 
jobs, newspapers, books, magazines, interviews at a factory, 
union office, and the vocational counselor. All completed 
outlines were to be kept in a portfolio. 
III. How to choose an occupation.--The class reviewed 
their interest scores and considered also any other indica-
tors of aptitude and intelligence from possible previous 
1/ 
tests. They then filled out a ~y Vocational Qualifications"-
blank as devised by Billett and Yeo. A close look at the 
completed blank might give clues to a possible occupation. 
However, it was carefully pointed out that an occupational 
choice is a process and as one's values change in life, 
so may occupational interests . 
IV. How to prepare for an occupation.--The emphasis 
of this lesson was on possible future training. A study was 
*See Appendix 
1/Roy 0. Billett and Wendell Yeo, Growing Up, D.C. Heath 
and Company, 1958, p. 287 . 
made of local and area schools and colleges. Each pupil 
reviewed his grades and total high school record. Then 
each student wrote for catalogs and bulletins from schools, 
colleges and apprentice programs of local industrial plants 
of personal interest. 
v. How to enter an occupation.--A study of the various 
ways that employment is obtained was then studied. Each 
student noted the method of entry for the particular job of 
interest. Some of the methods reviewed were as follows: 
a. College and internship for medicine 
b. College and bar exam for law 
c. Apprenticeship for mason, toolmaker 
d. Short course for typing or work with office machines 
e. Two-year course for technician 
f. The purchase of a business 
g. Union membership 
Students were then assigned to write about the method of 
entry of their occupational choice by using worters, trade 
magazines, or school bulletins as reference material. 
VI. HOi"i to progress in an occupation.--This lesson 
provided an opportunity for the class to discuss the 
importance of job attitudes and to point out that research 
shows that the major reason for dismissal is inability to 
get along with others. Some of the qualities necessary for 
promotion are: extra training, dependability, punctuality, 
responsibility, trustworthiness, loyalty, fidelity, 
allegiance, cooperation, and ambition . Students made a 
list of reasons why people lose their jobs, factors that 
employers seek in employees, and qualities that are 
necessary for promotion . 
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VII . Worthy use of leisure time .--The objective of this 
lesson was to present the fact that inventions and improved 
methods of production will probably further decrease the 
length of the working day adding many hours for leisure time 
activities and that hobbies provide clues to possible 
occupations . The teacher led a discussion on the importance 
of worthy use of leisure time . The criteria of good recreation 
was listed as : adaption to individual needs, provision for 
growth, active participation, social growth, and cost. 
Students made a list of their skills and hobbies and related 
them to possible occupations . 
VIII . A survey of local employment . --This lesson gave 
the students an opportunity to gain an overall idea of the 
local employment picture and to learn about the needs of the 
community. It offered a good opportunity for public relations 
between school and community through learning about some of 
the problems industry is faced with concerning employment . 
Students made a list of factories, stores, farms, contractors, 
and other agencies who hire full time or part time employees . 
They also made a list of the job skills required for local 
industries . 
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IX . Application letters .--This lesson was designed to 
help students prepare a neat and proper letter of application 
and to stress the importance of letters of application as 
a method or technique of securing an interview or employment . 
Well- organized , well-written, and neat letters, create an 
important first impression . Each student wrote an original 
letter of application with a request for an application 
blank and an interview. The application blanks and practice 
interviews were the main points of the next two lessons. 
After the teacher had written a sample letter on the black-
board, the students corrected their own letters and mailed 
them to local employment offices . 
X. Application blanks .--The purpose of this lesson was 
to introduce students to the contents of various types of 
school and industrial application blanks. The teacher used 
an outline of the basic information called for on all 
application forms . Each student was given for practice two 
application forms which were supplied by a local college and 
factory . Both were used by permission . Students were urged 
to write for application forms from schools and industries 
of special interest . Again it was stressed that neat and 
accurate forms create an important good first - impression . 
XI . Practice interview. --Students were given an 
opportunity to practice employment interviews within the 
classroom. Because first impressions are important, students 
were advised always to appear at their best when applying 
for a job or admission to a school . After the motivation 
51 
of the classroom practice sessions each student was assigned 
to seek an interview at local employment bureaus, . department 
stores, or industrial employment offices . Persons appearing 
for an interview were advised to be neat and clean in 
personal appearance and honest and business- like in manner . 
Documents of use in an interview are qualifications sheet 
of personal data, reference letters, school certificates, 
and a birth certificate . 
The last two class periods were used for a post test 
on both groups with the California Occupational Interest 
Inventory and the original questionnaire on occupational 
information and plans for the future . These two items 
completed the work of the teachers and the unit on occupations 
as part of a required social studies course . 
Follow- up study.--The follow- up study was done in 
January, 1961, six months after graduation . It was possible 
to obtain a high percentage of returns through the use of 
a second mailing and personal telephone calls . The final 
returns were 96 percent complete. 
The reliability of responses on the follow-up survey 
was made by computing the correlation between two adminis-
trations of the questionnaire with a group of 30 outside 
of the experiment . The four- fold point correlation coefficient 
~OSTON UNIVERSITY 
EDUCATION LIBR.\RY 
(phi coefficient) was found to be .84 . The same formula 
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v 
was used for a reliability check of responses to the description 
and importance of jobs on the basis of a test-retest with 
a group of 50 outside of the experiment . The four- fold 
point correlation coefficient was found to be . 86 . 
The purpose of the follow- up study was to ascertain 
whether the subject was in school , at work, or in military 
ser vice . It included the usual items such as name, address, 
and specific name of service, school, or job. If working, the 
employee was asked to give the title of his job, the salary 
per month , and a brief description of the job . The employee 
also indicated whether or not he liked his job, if it were 
the only job available, and if he expected to have the same 
job next year . Another section asked whose suggestions or 
opinions were followed in obtaining present employment . 
These items included the following : own idea, friends, 
parents, relatives, principal , teachers or counselors. 
Also included were several statements concerning 
description of and importance in a job . Under description 
there were four ratings for each item: 1 . Very true; 
2. Somewhat true; 3. Not very true; 4. Not true at all . 
Under importance in job there were also four ratings for 
each item: 1 . Of great importance; 2. Of some importance; 
1/Quinn McNemar, Op . cit . p . 202 . 
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3. Of little importance; 4. Of no importance. Statements were 
1 . Allows use of special abilities . 
2 . A good- paying job . 
3. Has status and prestige . 
4. Concerns working with people as part of a group. 
5. Steady with a good future . 
6. Boss is cooperative and we plan our work together . 
7. Good chance for promotion . 
8. Traveling is part of the job . 
9 . Good opportunity to learn the skills of a trade. 
10 . Permits attendance at a school or college on a 
part-time basis . 
11 . Being helpful to people and the community is part 
of the job . 
12. Clean working conditions . 
13 . Variety of activities . 
Using the information obtained from the follow- up survey, 
the two groups were compared in terms of 
a . Further schooling 
b . Incidence of employment 
c . Income 
d . Relationship between job choice and measured interest 
e . Job satisfaction 
Data was examined by inspection for significant differences 
between experimental and control groups with the .01 level 
being considered very significant, the . 05 level significant, 
and the .10 level approaching significance . 
CHAPTER IV 
ANALYSIS OF DATA 
The term "interests" has been used in various ways. 
1/ 
Super has classified these as expressions, manifestations, 
tests, and inventories of interests . Expressed interests 
are defined as the verbal profession of interest in an 
object, activity, task or occupation . Tested interests 
r efers to interests as measured by objective tests, and 
interest inventories are questionnaires in which the items 
are given an experimentally determined weight, yielding a 
score that represents a pattern of interests . 
2/ 
Roe - says: 
"Interests are not completely independent 
psychological entities; they are multiple determined . 
They are the things the individual likes, pays 
spontaneous attention to, observes, thinks about, or 
does with satisfaction and enjoyment . People are, on 
the whole more alike than they are different in 
interests , but the differences are important . " 
2.1 
Strong notes that because research regarding interests 
17Donald E. Super, Appraising Vocational Fitness by Means of 
Psychological Tests, Harper and Brothers, New York, 1949, p. 
2/Anne Roe, The Psycholog; of Occupations, John Wiley and 
~ons, Inc . , New York, 195 , p . 85 . 
3/E . K. Strong, Jr . , Vocational Interests of Men and Women, 
ITtanford University Press, Stanford, 1943, p . 46 . 
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has been so largely concerned with group differences, it 
has not been reali~ed that likenesses among the interests 
of individuals are far more st riki ng than differences . 
Table 3 . t ' s of Mean Differences Between Pre and Post 
Administrations of the California Occupational 
Interest Inventory to t he Experimental Group 
Sub- Tests Mean S . D. 
(1) {2) { 3) 
1 . Personal- Social 
Pre •• : ••••• ~. 20 . 287 
Post ••••••••• 20 . 100 
7 . 959 
7 . 920 
2 . Natural 
Pre .••......• 
Post ••••••••• 
3 . Mechanical 
Pre ••.......• 
Post ••••••••• 
4 . Business 
Pre .•.•.•...• 
Post ••••••••• 
5. Arts 
Pre •... •... ~ . 
Post ••••••••• 
6 . Science 
Pre •......••• 
Post ••••••••• 
7 . Verbal 
Pre •••••••••• 
Post ••••••••• 
8 . Manipulative 
Pre •..•••..•• 
Post ••••••••• 
9 . Comput ational 
Pre .•...•.••• 
Post ••••••••• 
10 . Level 
Pre •••..•..•• 
Post ••••••••• 
18 . 633 8 . 810 
18 . 553 9 . 647 
17 . 960 8 . 707 
18 . 693 8 . 300 
22 . 560 7 . 770 
23 . 087 8 . 366 
19 . 547 8 . 072 
18 . 447 7 . 794 
21 . 087 5. 917 
21 . 140 6. 309 
15 . 867 8 . 373 
l5 o707 9. 127 
16 . 120 6 . 074 
15 . 793 6 . 007 
16. 000 6 . 032 
16 . 153 6 . 557 
62 . 353 9 . 559 
62 . 054 11 . 045 
i/Henry Garret t, Op, cit . p . 96 
M. D. 
0. 187 
0 . 080 
0 . 733 
0 . 527 
1 . 100 
0 . 160 
0 . 327 
0 . 153 
0 . 299 
SEn ~v SEf;{ + SE~ 
2 
t=D /SEn 
S. E. 
( 5) 
0. 650 
0 . 647 
0 . 719 
0 . 788 
0 . 711 
0 . 678 
0 . 634 
0 . 683 
0 . 659 
0 . 636 
0 . 483 
0 . 515 
0 . 684 
0 . 745 
0 . 496 
0 . 490 
0 . 493 
0 . 535 
0 . 780 
0 . 902 
a 
t 
{6) 
0.204 
0 . 075 
0 . 746 
0 . 566 
1 . 201 
0 . 075 
0 . 158 
0 . 469 
0 . 210 
0.251 
55 
56 
Table 4. t's of Mean Differences Between Pre and Post 
Administrations of the California Occupational Interest 
Inventory to 150 Control Group Students 
Sub-Tests Mean 
(1) (2) 
1. Personal-Social 
Pre •••••.•••• 21.467 
Post ••••••••• 21.067 
2. Natural 
Pre •••••••••• 17.160 
Post ••••••••• 17.027 
3. Mechanical· 
Pre ••..•....• 
Post ••••••••• 
4. Business 
Pre •••...... . 
Post ••••••••• 
5. Arts 
Pre .• .•...•.• 
Post ••••••••• 
6. Science 
Pre .•....•.•• 
Post ••••••••• 
7. Verbal 
Pre . •........ 
Post ••••••••• 
8. Manipulative 
Pre ••..•••..• 
Post ••••••••• 
9. Computational 
Pre • ........• 
Post •••••.••• 
10. Level 
18. 000 
18.220 
22.313 
23.053 
21.267 
20.780 
19.867 
19.873 
17.393 
17.060 
15.840 
15.693 
15.953 
15.787 
S. D. M. D. 
7-741 
8.258 
8.908 
9.209 
8 .109 
8. 342 
7.968 
8 . 096 
?.900 
8.215 
6.055 
6.711 
8 . 304 
?.708 
6.412 
5.952 
6.256 
5.820 
0.400 
0.133 
0.220 
0.740 
0.487 
0.006 
0.333 
0.147 
0.166 
S.E. 
0.632 
0.674 
0.727 
0.752 
0.662 
0.682 
0.651 
0.661 
0.645 
0.6?1 
0.494 
0.548 
0.678 
0.629 
0.524 
0 . 486 
0.511 
0.475 
t 
(6) 
0.433 
0.127 
0.231 
0.798 
0.523 
0.008 
0.360 
0.206 
0.238 
Pre •••••••••• 62.027 10 .159 0.829 
Post ••••••••• 62.160 6.200 0.133 0.506 0.137 
a/Henry Garrett, Op. cit.p. 96. 
"Some changes in interest scores do occur, however, 
with changes in age but interests are fairly well crystallized 
1/ 
by age 18 and very fevr changes take place after 25. n-
1/Anne Roe, Op. cit., p. 259. 
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Agreement with Roe and Strong is demonstrated by the 
results in Tables 3 and 4 where a comparison between the pre 
and post administrations of the Interest Inventory to the 
two groups shows no significant differences in any subtest . 
Table 5. t ' s of Mean Differences Between Pre Administrations 
of the California Occupational Interest Inventory to 
. 150 Experimental and 150 Control Group Students 
Sub- Tests ' Mean ' s . D. ' M. D. ' S .E. ty 
(1) ( 2) (3) ( 4) ( 5) (6) 
1. Personal- Social 
Experimental . 20 . 287 7 . 959 1 . 180 0 . 650 1 . 302 Control ••••.• 21 . 467 7 . 741 0 . 632 
2. Natural 
Experimental . 18. 633 8 . 810 1 . 473 0.719 1 . 441 Control •••••• 17 . 160 8 . 908 0 . 727 
3 . Mechanical 
Experimental . 17 . 960 8 . 707 0 . 040 0 . 711 0 . 041 Control •••••• 18 . 000 8 . 109 0 . 662 
4 . Business 
Experimental . 22 . 560 7 . 770 0 . 247 0 . 634 0 . 272 Contl'ol •••• . • 22 . 313 7 . 968 0 . 651 
5. Arts 
Experimental . 19 . 547 8 . 072 1 . 720 0 . 659 1 . 865 Control •••••• 21 . 267 7. 900 0 . 645 
6 . Sciences 
Experimental . 21 . 087 5. 917 1 . 220 0 . 483 1 . 766 Control •••••• 19 . 867 6 . 055 0 . 494 
7 . Verbal 
' Experimental . 15 . 867 8 . 373 0 . 684 
Control •••••• 17 . 393 8 . 304 1 . 526 0 . 678 1 . 586 
8 . Manipulative 
Experimental . 16 .120 6 . 074 0 . 280 0 . 496 0 . 538 Control ••••.• 15 . 840 6 . 412 0 . 524 
9 . Computational 
Experimental . 16 . 000 6 . 032 0 . 047 0 . 493 0 . 067 Control •• • ••• 15 . 953 6 . 256 0 . 511 
10. Level 
Experimental . 62 . 353 9 . 559 0 . 326 0 . 780 0 . 286 Control •••••• 62 . 027 10 . 159 f 0 . 829 ' 
~/Henry Garrett, ~· cit . , p . 96 
Table 6. t ' s of Mean Differences Between Post Administrations 
of the California Occupational Interest Inventory to 
150 Experimental and 150 Control Group Students 
Sub- Test s Mean S . D. M. D. S . E. t 
{ 1 ~ {21 L~ 1 ~~1 ~ 21 ~0~ 
1 . Personal-Social 
Experimental 20 . 100 7 . 920 0 . 967 0 . 647 1 . 035 Control •••••• 21 . 067 8 . 258 0 . 674 
2. Natural 
Exper imental . 18 . 553 9 . 647 1 . 526 0 . 788 1 . 401 Control •••••• 17 ~ 027 9 . 209 0 . 752 
3 . Mechanical 
Experimental . 18 . 693 8 . 300 0. 473 0 . 678 0 . 492 Control •••••• 18 . 220 8 . 348 0 . 682 
4 . Business 
Experimental . 23 . 087 8 . 366 0 . 034 0 . 683 0 . 036 Contr ol ••••.• 23 . 053 8 . 096 0 . 661 
5. Arts b/ Experimental . 18 . 447 7 . 794 0 . 636 
Control •••• • • 20 . 780 8 . 215 2. 333 0 . 671 2. 523 -
6 . Sciences 
Experimental . 21 . 140 6 . 309 1 . 267 0 . 515 1 . 685 Control •••••• 19 . 873 6. 711 0 . 548 
7 . Verbal 
Experimental . 15 . 707 9 . 127 1 . 353 0 . 745 1 . 388 Contr ol •••••• 17 . 060 7 . 708 0 . 629 
8 . Manipulative 
Experimental . 15 . 793 6 . 007 0 . 100 0 . 490 0 . 145 Control •••••• 15 . 693 5. 952 0 . 486 
9 . Computational 
Experimental . 16 . 153 6 . 557 0 . 366 0 . 535 0 . 512 Control •••••• 15 . 787 5. 820 0 . 475 
10 . Level 
Experimental 62 . 054 11 . 045 0 . 106 0 . 902 0 . 102 Control •••••• 62 . 160 6. 200 0 . 506 
a/Henry Garrett , Ibid . p . 96 
b/Significant at the . 05 level . 
There were no significant differences observed by 
comparing the pre subtest scores of the two groups . Results 
from a comparison of a post administration of the test show 
••• 
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that the only t large enough to be significant at the five 
percent level is in the Arts, apparently caused by a reduction 
in the mean by the experimental group . Since the Arts 
subtest in the California considers performance in the Arts 
and not appreciation, it is possible that the change could 
have occurred because of additional knowledge of occupations 
on the part of the experimental group . 
Table 7. t's Between Experimental and Control Groups' 
Activities as Determined From Follow-up Reports 
'Ex peri-
m ental Control Between Grou s 
Activity Nu m- Per- Num- Per-
be r cent ber cent p Q SED% 
( 1} (2) 
Further 
Schooling ••• 34 22 . 67 27 18 .00 20 . 335 80 . 665 4. 67 
Incidence of 
Employment •• 86 57 . 33 69 46 . 00 51 . 66 48 . 34 5. 76 
Unemployed •• 3 2.00 11 7. 33 4.665 95 . 335 2. 43 
Service ••••• 19 12 . 67 27 18 .00 15 . 335 84 . 665 4.16 
Married ••••• 4 2. 66 8 5. 33 3. 995 96 . 005 2. 26 
Unknown ••••• 4 2. 66 8 5. 33 3. 995 96 . 005 2. 26 
Total . • • •• 150 150 
~/Henry Garrett, Op . cit . , p . 104 . 
- SEn% =~ PQ ( L + 1 ) 
Nl IS t = D/SED% 
b/Significant at the .05 level . 
,£/Significant at the . 05 level . 
a7 
t 
1. 00 
1. 97 b~ 
2.19 .£. 
1 . 28 ' 
1 .18 
1.18 
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Table 7 shows that there is no significant difference 
between the two groups so far as further schooling is 
concerned since the t reached was only 1.00, short of the 
1.96 necessary to be significant. The three schools in the 
experiment are all within commuting distance of a 4-year 
State College and a school of nursing. A new hairdressing 
school and a new community college, both within commuting 
distance of all schools no doubt influenced the numbers in 
both groups furthering their education. Seven more in the 
experimental group than in the control group did further 
their education, but as stated, this was not large enough 
to be significant. The kinds of schools attended by both 
groups are shown in the following table: 
Table ?a. Numbers of Students Continuing Their Education 
and Kinds of Schools Attended 
Kind of School Exp. Cont. Kind of School Exp. Cont 
4-Year 10 9 Hairdressing 7 1 
2-Yr.Agriculture 6 0 Air Lines 1 1 
Pract. Nursing 3 8 Electronics 2 0 
2-Yr. Community 5 7 Convent 0 1 
Totals 34 27 
Table 7 shows that 86 of the experimental group found 
jobs while 69 of the control group did. The t of 1.97 reached 
makes it possible to reject the null hypothesis at the .05 
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level and assume that there is a difference between the two 
groups so far as incidence of employment is concerned . The 
same table shows that there is also a significant difference 
between the two groups as they report being unemployed , 
with just three in the experimental group not having work 
as against 11 in the control group . 
In terms of employment, it was found that those who 
obtained jobs did so within a 15- mile radius of their home-
towns . Therefore, the same possibilities of employment 
were available for all . 
From sources of employment in the area of the experiment 
the following major ones were noted : a heavy electrical 
company, a light electrical company, cloth printing mills, 
paper mills, a heavy machine company, farms, stores, hotels, 
offices, laundries, telephone company, insurance company, 
garages, and construction companies . It was also noted that 
three of the experimental group were listed as operating 
their own businesses , while no one in the control group was. 
For the purpose of making comparisons easier, the list 
of possible employment was reduced by combining certain 
categories into the following : factories, (including all 
the kinds of work done in a manufacturing plant), office 
work, store clerks, farms, own business, construction, 
garage work, hotels, and laundries . It should be noted that 
the word "factories" as used in this report refers to the 
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largest manufacturing plants and machine companies in the area. 
Highest wages are paid and the largest number and variety of 
jobs are available, including office jobs. 
Table 7b. Places of Employment and Numbers Employed 
From Both Groups 
Places of Work Exp. Cont. Places of Work 
Factories (including Construction ••••• 
all jobs) ........•.• 37 19 Garage ••••••••••• 
Offices ............ 17 11 Hotels •••••••••••• 
Stores •.•••••••••••• 13 14 Laundries ••••••••• 
Farms •••••••.••.•..• 8 6 
Own Business •••••.•• 3 0 
Totals •••••••••••• 
Exp. Cont. 
3 6 
2 5 
2 3 
1 5 
86 69 
No significant difference was obtained between the 
two groups in three other categories shown in Table 7: 
numbers in military service, married, or unknown. 
Table 8. t's of Mean Differences of Amounts of Money Being 
Earned Per Month by Both Groups 
Group Num-
t 2;/ ber Mean S. D. :r.~. D. S. E. 
{1} { 2} {3J {4' ( 5) (6} {7} 
Experimental 86 $246 .90 52.19 24.58 5.63 3.27 b/ Control 69 222.32 43.02 5.18 
2;/Henry Garrett, Op. cit., p. 96. 
b/ Significant at .01 level. 
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The difference of $24 . 58 between the mean amounts of 
money being earned per month by both groups was large enough 
to be significantly different at the .01 level, with the 
greater salary being earned by the experimental group . 
Table 9. t's of Percents Between Groups Showing How Job 
Choice and Measured- Interest Matched 
Experi-
mental 
Num-Per-
ber cent 
Control 
Num-Per-
ber cent 
Between Groups 
p Q SED% t P:.l 
Matched·: Between 
Job and Meas-
ured-Interest 70 81.4 , 48 69 . 6 74 .16 23 .86 
b/ 
6.886 1.714-
P:_/Ibid . , p . 104 
b/Significant at the .10 level . 
The difference approached significance by reaching the 
.10 level of confidence favoring the experimental group in 
matching job choice and measured interests as shown in Table 9. 
Measured- interests was obtained by taking the two highest 
percentile ratings from subtests of the California Occupational 
Interest Inventory. The interpretation was made in the 
broadest sense possible , in view of the fact that the group 
was inexperienced and starting out on first permanent jobs . 
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Table 9a . t's of Percents Between e6 Experimental and 69 
Control Group Students Indicating Liking for Job 
Experi-
mental Control Between Groups Questioh Num- Per- Num-Per-
ber cent ber cent p Q SED% t 
§:.I 
Do you like b/ 
2. 62-your job? 74 86.0 47 6e . o 77 . 99 23 . 01 6 . e69 
~/Ibid. p. 104 . 
b/Significant at the . 01 level . 
Table 9a shows that 86 percent of the experimental 
group reported they liked their jobs, while only 6e percent 
of the control did so, thus making a significant difference 
at the . 01 level of confidence . 
Table 10 . t's of Percents Between Groups Concerning 
Independence of Job Choice 
Whose Sugges- Experi- Control Between Groups 
tion did you mental 
use in Secur-
ing Your Num- Per- Num- Per-
Present Job? ber cent ber cent p Q SED% t 
{I} {2} {3} {4) ( 5 ) {6) (7) ( 8) ~21 
~/ 
Ow"n ••••• • •••• 74 e6 . o 41 59 . 4 
b/ 
74 . 16 25 . e4 7 . 07 3. 76-
Parents •••• • • 4g 56.0 45 65 . 0 60 . 00 40 . 00 7 . 91 1.13 
Friends •••••• 24 27.9 11 15 . 9 22.66 77 . 34 6 . 30 1 . 90 
Relatives •••• 8 9 . 3 14 20.3 60 . 50 39 . 50 7 . e9 1 . 36 
Teachers ••••• 18 20 . 9 9 13 . 0 17 . 44 82 . 56 6 . 13 l . ll 
a/Ibid, p . 
--
104. 
b/Significant at the . 01 level . 
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Table 10 shows that the experimental group differed 
significantly from the control group in independence of 
job choice, with 86 percent of the former and 59 percent 
of the latter checking "own suggestion,u on the follow-up. 
In reply to the question: In applying for your 
present job, whose suggestions did you use, students could 
have checked as many items as they wished from the following 
list: your own, parents, relatives, principal, friends, 
teachers or counselor. Principal, counselor and teacher 
were grouped under teacher. 
Both groups reported they used suggestions of parents, 
friends, relatives and teachers as well as their own, 
but the differences are not significant. More than 50 
percent of both groups said they used suggestions of 
parents. 
Tables 11 and 12, which follow, show the number of 
times items were checked by both groups in reply to the 
question: '~ich things from the following list influenced 
you or will influence you in making your occupational choice?" 
The check list was part of an Odcupational Information 
Survey given just before and immediately following the 
teaching of the unit. 
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Table 11 . t's of the Difference Between Percentages on Pre 
and Post Administrations of the L'ist ·~of Influences 
to 150 Experimental Group Students 
Influences in Pre Post 
Occupational Num- Per- Num-Per -Choice ber cent ber cent p Q SED% a/ t-
{1~ { 2 ~ C2} { ~} 
1. Interest in 
the work •••••• 142 94 . 7 144 
2. Ability to 
qualify for 
necessary tr •• 54 36 .0 118 
3. Attractiveness 
of starting pay 25 16 . 7 34 
4. Desire to be 
with friends ••• 27 18.0 25 
5. Social prestige 
to be attained •• 7 4. 7 5 6. Desire for 
security ••••••• 71 47 .3 87 
7. Family 
tradition ••••• 9 6~0 8 
8. Suggestion of 
teachers •••••• 19 12. 7 55 
9. Contacts thru 
friends ••••••• 26 17 . 3 30 
10. Service to 
society ••••••• 31 20 . 7 31 
11 . Opportunity for 
advancement ••• 84 56 .0 104 
12. Influence of 
parents ••••••• 24 16 .0 25 
13. Job is 
available ••••• 29 19. 3 38 
14- High pay •••••• 42 28 .0 56 
15 . Short hours ••• 12 8.0 19 
16 . Special skills 
for the work ••• 44 29 .3 82 
a/Ibid ., p . 104 . 
b/Significant at .01 level . 
£/Significant at . 05 level . 
( !2l {o~ (:ZJ {8J (2l 
96 .0 95.35 4.65 2.43 o. 535 
78 . 7 57.35 42 . 65 5.70 7.49 12.1 
22 . 7 19.7 80.3 4. 59 1. 41 
16.7 17 . 35 82 . 65 4.36 0. 289 
3. 3 4. 00 96 . 00 2. 26 0.62 
58 .0 26 . 55 73.45 5. 09 2.10 £1 
5. 3 5.65 94.35 2.66 0. 263 
36 . 7 24.7 75 .3 4. 97 4. 83 b/ 
20 . 0 18 . 65 81.35 4.49 0.601 
20.7 20 . 7 79.3 4. 67 o.ooo 
69 . 3 37 . 6 62.4 5.59 2.43 £1 
16 .7 16 .35 83 . 65 4. 26 0.16 
25 . 3 22 .3 77 . 7 4. 8 1.25 
37 . 3 32 . 65 67 . 35 5.41 1.72 
12.7 10. 35 89.65 3. 45 1. 35 
54 . 7 42 .00 58 . 00 5.69 4.46 b/ 
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Table 11 shows how the experimental group checked 
certain items they felt would be influential in making 
their occupational choices . A significant difference at 
the .01 level between pre and post-course administrations 
was found concerning the following statements: 2. Ability 
to qualify for necessary training; $ . Suggestions of 
teachers; and 16. Special skills for the work, and at the 
. 05 level concerning: 6. Desire for security; and 11. 
Opportunity for advancement . In each case, the difference 
was caused by the additional number of times the statements 
were checked in the post administration, or following 
the teaching of the course . 
Although the times checked for Suggestion of Teachers 
increased enough to make a significant difference between 
pre and post administrations, this item still fell far 
below the 50 percent mark in number of times chosen. 
Interest in the work was chosen by about 95 percent 
of the group both times and was well ahead of any other 
statement. Only 16 percent of the group said that parents 
would influence them in job choice, but 65 percent of the 
$6 working reported that they had heeded parents' suggestions 
when actually choosing a job as shown in Table 10. 
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Table 12. t ' s of the Difference Between Percentages on Pre 
and Post Administrations of the List ·of Influenc,es 
to 150 Control Group Students 
Influences in Pre Post 
Occupational Num- Pere Num- Per-
t ~/ Choice ber cent ber cent p Q SED% 
{ 1' {2) { 3) (4' ( 5 J { 0' ( 7) (8) ( 9) 
1. Interest in 
the work •••••• 142 94 . 7 144 96 .0 95.35 4.65 2. 43 0. 535 
2. Ability to 
qualify for 
necessary tr •• 80 53 .3 84 56 .0 54.65 45 . 35 5. 74 0.490 
3. Attractiveness 
of starting pay 36 24 .0 32 21 . 3 22 . 65 77 . 35 4.82 0. 562 
4. Desire to be 
with friends •• 26 17. 3 24 16.0 16. 65 83 .35 4. 29 0. 303 
5. Social pr estige 
to be attained . 13 8. 7 15 10.0 9. 35 90 . 65 3. 36 0.387 6. Desire for 
security •••••• 76 50 . 7 82 
7. Family 
54 . 7 52 . 70 47 . 30 5. 76 0. 689 
tradition ••••• 14 9.3 10 6.7 8. 00 92 .00 3.13 0.830 8. Suggestion of 
teachers •••••• 38 25 . 3 20 13 .3 19 . 30 80 . 70 4. 55 2. 640 b/ 9. Contacts thru 
fri ends ••• • ••• 38 25 .3 34 22 . 7 35 . 35 64 . 65 5. 51 0.472 10. Service to 
society ••••••• 45 30 . 0 54 11 . Opportunity for 36.0 33 . 00 67 . 00 4.01 1. 500 
advancement ••• 87 58 . 0 93 62 .0 60 .00 40 . 00 5. 65 0. 708 12 . Influence of 
parents ••••••• 39 26 .0 40 
13 . Job is 
26 .7 26 . 35 73 . 65 6. 66 0. 105 
available ••••• 38 25 . 3 41 27 .3 26 . 30 73 . 70 5. 08 o.390 I 14 . High pay •••••• 52 34 .7 89 59 .3 47 .00 53.00 5. 76 4. 27 b 15 . Short hours ••• 17 11 . 3 28 18. 7 15 . 00 85 .00 4.12 1. 80 16. Special skills 
for the work • • 61 40 . 7 64 42 . 7 41 . 7 58 . 3 5. 69 0. 351 
~/Ibid , p . 104. 
£/Significant at the . 01 level . 
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Table 12 shows pre and post replies of the control 
group to the question: "Which things from the following list 
will influence you in making your occupational choice?" 
Two items were found to have a significant difference, 
both at the . 01 level: 8. Suggestions of teachers; and 
14. High pay . The difference in high pay was caused by 
additional choices in the post administration . Suggestion 
of teachers was chosen fewer times in the post administration 
thus making the difference . No other differences were 
significant . There is no obvious reason why suggestion 
of teachers should have decreased. 
As with the experimental group, the one item chosen 
by more than 95 percent of the control students was 
Interest in the work. Other statements chosen by more 
than half of the group both times included Opportunity for 
advancement; Ability to qualify for necessary training; 
and Desire for security. 
Only 26 percent said they would be influenced by parents . 
Table 10 shows that of 69 control group members who went 
to work, 45 of them or 69 percent reported that they had 
actually used suggestion of parents in obtaining their 
current jobs . · 
Table 13 . Pre and Post Ranks of Influences Items by Both 
Groups 
,Experimental T Control Influences Rank Rank 
Pre Post Pre Post 
( 1) (2) ( 3) ( 4) ( 5 ) 
1 . Interest in the work • •••••• 1 1 1 1 
2 . Ability to qualify for 
necessary training ••••••••• 4 2 3 4 
3 . Attractiveness of 
starting pay ••••••••••••••• 11 9 12 11 
4 . Desire to be with friends •• 9 12 . 5 13 13 
5. Social prestige to 
be attained •••••••••••••••• 16 16 16 15 
6 . Desire for security •••••••• 3 4 4 5 
7 . Family t radition ••••••••••• 15 15 15 16 
8 . Suggestions of teachers •••• 13 7 10 14 
9 . Contacts through friends ••• 10 11 10 10 
10 . Service to society ••••••••• 7 10 7 7 
11 . Opportunit y for 
advancement •••••••••••••••• 2 3 2 2 
12 . Influence of parents ••••••• 12 12 . 5 8 9 
13 . Job is available ••••••••••• 8 8 10 8 
14 . High pay ••••••••••••••••••• 6 6 6 3 
15 . Short hours ••••• ~ •••••••••• 14 14 14 12 
16 . Special skills for 
the work ••••••••••••••••••• 5 5 5 6 
"Interest in the work" not only ranked first each time 
by both groups , but was far ahead of any other statement in 
number of times chosen . 
Other items considered to be of importance by the 
groups were : "Opportunity for advancement, in second place , 
and Ability to qualify for necessary training . The two items 
ranked at the bottom by both groups were: Family tradition 
and Social prestige to be atta ined . 
Table 14. Numb er of Times and Percents Items Checked by Experimental Group 
for Description of and Impor tance in a Job . 
Description Of Importance Of 
Very Per- Some-Per- Not Per- Not Per- GreatPer- Some Per- LtttlePer- No Per-
Items True centwhat centVerycent True centimpo~entimpo~entimpoPCentimpor-cent 
True True A tAll tance tance tance tance 
{ 1} {2~ {21 {~l ~~} {o~ {2~ {8l ~9l { lo~ {lll ~ l zl {12~ {l~d {12~ {lo} {l:Z1 
1 . Allows use of special 
abilities •••••••••••• 37 43~0 ~ 35 40 . 7 9 10. 5 5 5. 8 42 48 . 8 31 36.0 5 5. 8 8 9. 3 
z. A good- paying job •••• 29 33 .7 41 47 . 7 10 11 . 6 6 7.0 38 44 . 2 42 48 . 8 4 4. 7 2 2. 3 
3. Has status and prestige 20 23 .3 36 41 . 9 21 24 . 4 9 10. 5 33 38. 4 36 41 .9 9 10.5 8 9. 3 
4. Concerns working with 
people as part of 
a group •••••••••••••• 64 74 .4 15 17.4 4 4.7 3 3. 5 40 46 . 5 30 34.9 8 9. 3 8 9 .. 3 5. St eady with a good 
future ••••••••.•••••• · 43 50 .0 23 26 .7 12 14.0 g· 9. 3 63 73 .3 18 20 . 9 1 1 ~2 4 4.7 6. Bo~s is cooperative 
and we plan our 
work together •••••••• 34 39 . 5 35 40 .7 8 9. 3 9 10.5 46 53 o3 29 33o7 6 7.0 5 5. 8 
7. Good chance for 
promotion •••••••••••• 35 40 . 7 20 23 . 3 17 19. 8 14 16. 6 52 60 . 5 22 25 . 6 7 8.1 5 5. 8 
8. Traveling is part 
8 70 81 . 4 6 10. 5 18 61 . 6 of job ••••••••••••••• 9. 3 4 4.7 4 4. 7 7. 0 9 20 .9 53 9. Good opportunity to 
learn skills of trade 33 38.4 17 19. 8 21 24 .4 15 17 . 4 44 51 . 2 17 19. 8 11 12.8 14 16 .3 
n Permits attendance at 
school on part-time 
basis •••••••••••••••• 17 19. 8 15 17.4 9 10. 5 45 52 . 3 15 17 .4 26 30. 2 21 24 .4 24 27.9 
11. Being helpful to people, 
12. 8 community part of job . 34 39 . 5 19 22 .1 14 16. 3 19 22 .1 37 43 .0 30 34 . 9 8 9. 3 11 
12. Clean working conditions 62 72 .1 3 3. 5 9 10 . 5 12 14. 0 58 67 . 4 19 22 .1 7 8. 1 2 2. 3 
13. Variety of activities . 38 44 . 2 29 33 . 7 7 8.1 12 14. 0 35 40 . 7 32 37. 2 11 12. 8 8 9. 3 
--..J 
1--' 
Table 15. Number of Times and Percents Items Checked by Control Group 
for Description of and Importance in a Job 
Description Of Importance Of 
VeryPer-Some-Per-Not Per-Not Per- GreatPer-Some Per-LntlePer- No Per-
Items Truecentwhat centVerycentTruecent ImpoPCentimpo~entimpoPCentimpor-cent 
True True A tAll. tance · tance tance tance 
{ 1 ~ {2} {;~} {~} {~) {~l {7) {~} {9~ {IoJ {11~ {12) {13) {1~} {1~} {lo} {12} 
1. Allows use of special 
abilities •••••••••••• 29 42.0 27 39.1 7 10.1 6 8.7 34 49.3 30 43.5 3 . 4.3 2 2.9 2. A good-paying job •••• 16 23.2 34 49.3 15 21.7 4 5.8 24 34.8 36 52.2 5 7.2 4 5.8 3 • Has status ard prestige 27 39.1 16 23.2 19 27.5 7 10.1 27 39.1 28 40.6 12 17.4 3 4.3 
4. Concerns working with 
people as part of 
a group •••••••••••••• 51 23.9 12 17.4 1 1.4 5 7.2 41 5.9 21 30.4 4 5.8 3 4.3 5. Steady with a good 
future ••••••••••••••• 30 43.5 16 23.2 13 18.8 10 14.5 48 6. Boss is cooperative 
69.6 12 17.4 2 2.9 7 10.1 
and we plan our 
work together •••••••• 36 52.2 21 30.4 4 5.8 8 11.6 46 66.7 16 23.2 4 5.8 3 4-3 
7. Good chance for 
promotion •••••••••••• 26 37 .7 17 24.6 14 20.3 12 17.4 42 60.9 18 26.1 4 5.8 5 7.2 
8. Traveling is part 
60.9 of job ••••••••••••••• 2 2.9 9 13.0 5 7.2 53 76.8 8 11.6 7 10.1 12 17.4 42 9. Good opportunity to 
learn skills of trade 28 40.6 12 17.4 6 8.7 23 33.3 33 47.8 18 26 .1 10 14.5 8 11.6 
10. Permits attendance at 
school on part-time 
basis •••••••••••••••• 17 24.6 13 18.8 6 8.7 33 47.8 15 21.8 22 31.9 12 17.4 20 29.0 
11. Being nrupful to ~ple, 
8 11.6 10 14.5 community part of job. 26 37.7 25 36.2 29 42.0 23 33.3 9 13.0 8 11.6 
12. Clean working 
conditions •••••••••••• 45 65.2 16 23.2 4 5.8 4 5.8 47 68.1 17 24.6 4 5.8 1 1.4 
13. Vanety of activities •• 36 52.2 22 31.9 8 11.6 3 4.3 30 43.3 31 44.9 5 7.2 3 4.3 
-...J 
1\.) 
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TabL$ 14 and 15 show the thirteen statements concerning 
jobs that were included in the follow- up study . Students 
were able to modify the statements by checking varying 
degrees of the description and importance. Under description 
of current job, the following classifications were possible : 
1 . Very true; 2 . Somewhat true; 3. Not very true; and 
4. Not true at all . 
The following classifications : 1 . Of great importance; 
2 . Of some importance; 3. Of little importance; and 
4. Of no importance, were used to vary the statements 
telling how important these items were in a job . 
"Traveling is part of the jobn was the only statement 
chosen by more than 50 percent of both groups under "Not 
true at a11n combined with "Of no importance." 
"Permits attendance at school or college on a part-
time basisn was another item that was not particularly 
strong in either ndescription of" or "importance of . " 
In the locale of the experiment there are not too many 
opportunities for young people to continue their educations 
on a part- time basis, especially for a non- college 
preparatory group. 
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Table 16 . Rank Order of Statements Concerning Description 
of Job and Importance in Job by Both Groups 
1 . 
2. 
3. 
4. 
5. 
6 . 
7. 
8 . 
9. 
10 . 
11 . 
12 . 
13 . 
at the "Very True" and a t the "Great Importance" 
Level 
Description Importance 
Statements Experi- Control Experi- Control 
mental mental 
(1) (2} (3) ( 4) ( 5) 
Allows use of special 
abilities ••• • •••••• •• •• 5 6 6 6 
A good- paying job •••••• 10 12 8 11 
Has status and prestige 11 8 11 10 
Concerns working with 
people as part of a 
group . •...... • .......•• 1 1 7 5 
Steady with a good 
future ................. 3 5 1 1 
Boss is cooperative and 
we plan our work 
together ••••••••••••••• 7-5 3. 5 4 3 
Good chance for 
promotion •••••••••••••• 6 9.5 3 4 
Traveling is part of 
the job .••••••••••••••• 13 13 13 13 
Good opportunity to 
learn the skills of 
a trade ••••• • •••••••••• 9 7 5 7 
Permits attendance at a 
school or college on a 
part- time basis •••••••• 12 11 12 12 
Being helpful to people 
and the community is 
part of the job •••• • ••• 7. 5 9.5 9 9 
Clean working condltions 2 2 2 2 
Variety of activities •• 4 3.5 10 8 
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Table 16 gives the rank order of the statements under 
the "very true" and "of great importance" categories. 
Both groups gave "Working with people as part of a group" 
the number one place in describing their jobs, but relegated 
the statement to seventh and fifth places respectively in 
importance. 
"Steady with a good future" was the first choice by 
both groups in importance in a job. Under description of 
job, the experimental group ranked it in third place as 
against fifth place by the control group, thus implying 
that this particular requirement was satisfied to a 
higher degree by the jobs held by the experimental group. 
Another item which ranked about third from the 
bottom in importance by both groups was "status and 
prestige." . On the other hand, "clean working conditions" 
was ranked second in importance by both groups, and was 
also in second place under job description. Perhaps 
there is some implication here that cleanliness in a job 
means status . 
CHAPI'ER V 
CONCLUSIONS AND RECOMMENDATIONS 
Current problems and opportunities in the world present 
quite a different picture from that of a number of years ago 
when vocational guidance was defined as: "The process of 
assisting the individual to choose an occupation, prepare 
1/ 
for it, enter upon it, and progress in it . "-
There is no easy niche into which a person can start, 
and remain and grow, for the essence of today's world of 
2/ 
work is change . In fact, Wolfbein- says that the goals 
of education and guidance might more aptly be described as 
helping an individual withstand the onslaughts and take 
advantage of the inevitable changes which will take place 
in the world of work . He says that such a concept creates 
different expectations for the educational system itself and 
"for the young person himself, who must view the 
occupational world not as a great array of fixed job 
slots with ready accommodations for those with 
1/John Brewer, History of Vocational Guidance, Harper and 
Brothers, New York, 1942, p . 126 . 
2/Eli Ginzberg, (editor) The Nation ' s Children, Report of the 
White House Conference on Children and Youth, Columbia 
University Press, New York, p. 139~ 1960 . 
-76-
different talents, aptitudes, and interests, but as 
a constantly changing structure with a constantly 
changing set of educational and training prerequisites 
and functions and responsibilities . " 
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1/ 
As Leavitt - says: "A school can emphasize throughout 
its program the study of goals - personal goals, community 
goals, the goals of the nation , and world goals . This study 
of values -- for goals imply values -- is singularly absent 
from the curriculum of schools today . " It is the opinion 
of the writer, therefore, that all assistance given to youth 
to help him know himself better, and to help him establish 
values and goals is important . 
In the research of literature, the writer found many 
authorities stressing the importance of instruction in 
occupational information in our high schools . Many conflicting 
ideas as to the time of such teaching and by whom appeared . 
Some stressed that only highly skilled guidance personnel 
workers should do the actual teaching, while other authori-
ties suggested that this work could be done effectively 
by regular classroom teachers . 
As a result, a project was organized to test the 
hypothesis that students who complete a unit on occupations 
in their senior social studies classes will develop a better 
basis for selecting occupations than students who do not 
l/Howard Leavitt, "Social Forces and the Curriculum," 
NEA Journal , (March, 1961) 50:37 . 
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complete such a unit and be able to: 
1. Select jobs that are more closely related to their 
measured interests; 
2. B'e more independent in the selection of jobs; 
3. Obtain more post-high school training (including 
college); 
4. Earn more money after entering employment and be 
better satisfied with their jobs. 
Three high schools within a 15-mile radius in Berkshire 
County took part in the experiment. Three social studies 
teachers taught an occupational information unit to 150 
high school seniors. Another 150 students from the same 
three high schools served as the control group. 
The two groups were equated on the following bases: 
teacher, grade, course, number, and intelligence. The Otis 
Quick Scoring Test of Mental Ability was used to equate 
intelligence. Following this, all students were pre-tested 
with the California Occupational Interest Inventory, and 
the Occupational Information Survey, an original questionnaire 
on occupational information and plans for the future. The 
control group then continued their social studies work as 
usual, while the experimental group, in addition to their 
regular social studies work, were taught an 11-lesson 
intensified unit on occupations by their regular teacher. 
At the end of the lessons, both groups were retested with 
the California Occupational Interest Inventory and again 
completed the Occupational Information Survey. 
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A follow-up study was done six months after graduation. 
The study was done to determine the: 1. Number of students 
employed; 2. number of students who had found jobs within 
their field of measured interest; 3. independence in job 
choice; 4. number of students furthering their education; 
5. amount of money being earned by those employed; 6. job 
satisfaction of those employed; 7. incidence of unemployraent. 
Findings.--Within the limitations of the sources of 
material and the methods of handling the data, the following 
findings may be considered justifiable on the basis of the 
results of this investigation. Each finding was concluded 
from the statistical result based on a comparison between 
the experimental and control groups with the .01 level of 
confidence being considered very significant, the .05 level 
significant, and the .10 level approaching significance. 
1. The experimental group found jobs more closely 
related to their tnterests as measured by the 
California Occupational Interest Inventory than did 
those of the control group. 
2. Members of the experimental group were more 
independent . in job choice. 
3. The experimental group earned more money per 
month than the control group.·:: . 
4. More students in the experimental group stated 
that they were satisfied with their jobs. 
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5. A greater proportion of the experimental gruup 
had found employment at the time of the follow-up. 
6. Fewer people in the experimental group were unemployed. 
7. There were no changes in measured interests between 
pre and post administrations of the Califnrnia 
Occupational Interest Inventory. A difference was 
found in one subtest, the Arts, when the two groups 
were compared on post administration results. 
8. No significant difference was found between the 
two groups with respect to further education. 
Conclusions.--From the results of the study we can 
assume that a short-term intensified unit on occupational 
information taught to high school seniors will help those 
students develop a basis for selecting occupations. In 
learning about the requirements of various jobs, and their 
own personal limitations and values, as well as self-concepts, 
students form a more realistic approach to job selection. 
It is recognized that occupational choice and job satisfaction 
are all part of a complicated process with many factors 
. 1/ 
involved. For as Thorndike and Hagen - say: "The 
individual's o~m rating of success and satisfaction may 
be more a reflection of his personality than of his actual 
performance on the job." 
1/Robert L. Thorndike and Elizabeth Hagen, Ten Thousand 
Careers, John Wiley and Sons, New York, 1959, p. 47. 
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From the findings it also appears that social studies 
teachers can effectively teach occupational information 
and assist students to establish a good basis for selecting 
occupations and developing attitudes toward the world of 
work . It is recognized that to be effective a teacher 
must be willing to teach something extra and not be told 
to do so . 
The twelfth grade is a good time to teach a unit on 
occupations because finding a job is of immediate concern 
to the students . 
Implications . - - The findings indicate that many more 
students could benefit if a planned intensive short term 
unit on occupations and the way the student fits into 
the world of work were given. 
1/ 
Miller says: 
"It is difficult to escape the situation 
that, so far as having any real effect upon 
occupational choice is concerned many of our 
occupational inforrnation activities in guidance 
have been sheer academic busywork •• •• • • It may well 
be that a legitimate objective in the teaching 
about occupations is to help the student achieve 
a broad understanding of the world of work and 
perhaps to help him form desirable attitudes . " 
1/Carroll H. Miller, Foundations of Guidance, Harper and 
Brothers Publishers, New York, 1961, p . 262 . 
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Recommendations for further studies.--
1. Repeat this study in a large regional school where 
conditions might not approximate those of schools 
located in industrial areas. 
2. Have other subject teachers besides those who 
teach social studies do the teaching of units on 
occupations. 
J. Use several cooperating teachers in the teaching 
of the occupational units. 
4. Prolong the time between the unit and the follow-up 
to one year or more. 
5. Extend the study over a full senior year rather 
than just one semester. 
6. Repeat with a larger sample, such as 600 boys and 
girls . 
7. Use all academic or college preparatory students, 
in a study. 
8. Use juniors in high school and complete with a 
follow-up two years later. 
Limitation.--No evaluation of achievement in social 
studies was made. 
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APPENDIX A 
INTRODUCTION 
Research indicates that one of youth's most pressing 
problems is that of an occupational choice . The major 
part of one's life is spent in earning a living. There-
fore, it is of some significance that youth be given help 
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and direction in the techniques of studying and investigating 
occupations. 
One of the main points of view of this course in 
occupations is that fact that it takes the student out of 
the occupational information classroom and puts him in 
direct contact with employers and employees on the job. 
Another point of view which characterizes this course 
is the fact that it is intended to be a series of purposeful 
activities. These activities include experience in job-
seeking procedure, collection of first-hand occupational 
information from workers on the jcb , provides opportunity 
for interviews, filling application blanks for work and 
college, writing letters of application and personal 
qualification sheets and the creation of a portfolio. 
As a matter of fact, the teacher's duty is regarded 
as that of a guide who directs and stimulates the students 
to do a good job and "to learn by doing." 
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Name Da t.'3 
-:-:IuJ"""l_e__ -~---""' 
.3tre ct and .,jo ~~ ----~~= -~----Phone -----
'l'otm or City ------- ._~tate -----
Date of birth -------·---------=B)y ox· Gi "l 
Father'u vccupation -----·--------~ 
~'!other's occupation ... .-------.. -------~------
1. Do you plan to graduate fran h5.gh school? • • • • 
2. Do you plan to go to a higher school or coll~gu?. ~ 
~~hich one? 
Course or major? 
3 o Do you plan to enter the service as soon as :possible?~~---­
·,Jhich branch'? 
4o Do you plan to study for an occupation 'tthile in 
. ? ser'IJ.Ce. 
~~hich one? 
5o If you are not planning to go on to school, wh t kind 
of job do you plan to look i'or \vhen you gra :luate? 
6., What kind of vJOrk do you expect to do eventually» as 
a life occupation? 
7o What part time jobs have you had? 
-------- -~---~ =--
8 .. ~vere any of the part time ~obs related to V"Jhat you 
eventually expect to do as ::. life occupa'cion? 
l'Jhich ones'? 
-------------------------~~~--
9 o Have you ever had a course i.n occupa ti011al t.nformat.ion 
or thr~ vJOrld of vJOrk? 
lOo Do you think that you have c de_quate l~nc1,1lcd·~c of then 
occupatioes in which you arE most i.ntere~ted? 
11. i'Jhere or hov: did you get ~hl i!'1.£'ormatio11 
occupation of your choice:.? 
(over) 
bout the 
2 .. lro1~ v.;hon• did yoa r.ret h lp in ,.):!..:..>..n 1· I..£:: ·ou ... cdue...t~::!.o.n 
anci -~UtUre \tJOrk? 
3. :r you coul::!. c!lO)'C' a1y~.~rp; y1u \.':tr'1..,'"'l ··:.bout 
r-<:..,trict"or l::hlv "L1c' o" ~.~t·( 1. 1 .d. :-:;. '.J t lie.. e 
doing t 1n ~ ca.· .J J..L'O'...l • ::> : 
-4. Do you fEel tr ·.. ./O 1 :- • .1 J.'"' a i:.J:i"l"' :.~ ~l :l c~ 
~~ to .h.:-t you .-;ould li ~ to ) 
.... hat i ... :.. -? 
15. Jo you f el tr..at . oo.1 do.1 't h.aoi, -.: ·::· ~o ~o "''1l 
'wJoulcl like more infor;11a tio.c?. • 
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16. , hich things from the follo\'lin..; li<- t i.1.£'l u .n" c~ ro- or \'lill 
influence you in making your occupatiunc.l choic:.: 
( Ple~.:3e check) 
Interest in the work 
---
___ Ability to qualify for necessary training 
_____ Attractiveness of starting pay 
Desire to be l:ith friends 
---
---
Social prestige to be attained 
Desire for security 
---
_____ Family tradition 
---
Suggestions of teach rs 
___ co~ltacts thrvugh friend 
_____ Service to society· 
·---
Opportunity fo advancement 
_____ Influence of parents 
Job is avail:.1ble 
---
High pay 
~hort hours 
------
APPENDIX B 
Lesson One - SELF APPRAISAL 
A. Purpose 
1. To help students to view themselves as objectively 
as possible. 
2. To call attention to ·the importance of a student's 
aptitudes, interests, abilities, skills, and 
personality traits. 
3. To teach techniques of self-appraisal. 
4. To help the student to realize the great value of 
an education. 
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5. To aid the student to realize that getting along with 
others is tremendously important. 
6. To impress upon the students the importance of good 
health and study habits, and the willingness to 
work hard. 
7. To show how some hobbies correlate with future occupations. 
S. To stress the importance of leisure time activities. 
9. To assist students to better ttunderstand" themselves. 
B. Activities 
1. Teacher 
a. Assigns each student to write a personal 
autobiography using such titles as: "A Self-
Appraisal," "All About Me," "This is My Life," 
or "My Qualification Sheet." The following 
items should be included: 
(1) Name, address and phone 
(2) Date and place of birth. 
(3) Height, weight, and condition of health. 
(4) Education including schools, grades, 
courses, and honors. 
(5) Work experience - kind of work, duration, 
employer's address. 
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(6) Hobbies, sports, honors, social activities 
(?) Special ~bilities, music, art, public 
speaking, salesmanship. 
($) Special interests, reading, mathematics. 
(9) Any special skill that may qualify you 
for a job that you hope to select for a 
life's occupation. 
(10) References: complete names and addresses 
of people who know ·you as a person, student 
or employee. (Permission is necessary.) 
(11) List any test scores or interest inventories 
that are available. 
(12) Include a good photograph. 
(13) Explain personal strengths. 
(14) Tell about personal weaknesses. 
(15) Explain why your hobbies are important or 
do you make worthy use of your leisure time. 
(16) List hopes, ambitions, and desires. 
(17) Predict future in five years. 
b. Encourages students by leading group discussions 
about autobiographies of well-known Americans. 
c~ Asks students exactly what it is that they have 
to ·offer in selling themselves as prospective 
college students or future employees. 
2. Students 
a. Write autobiography as outlined in teacher activity. 
b. Discuss with teacher the importance of each 
item included in self-appraisal. 
c. Obtain a good photograph. 
d. Supply documentary evidence if possible such as 
report cards and letters of reference. 
e. Add autobiography to occupations portfolio. 
C. Bibliography 
1 . Billett, Roy and -·endell J . Yeo , Growing UE , D. C. 
and Company, Boston , 1958. 
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2 . Boynton , Paul W. Six Wa~s to Get a Job , Harper and 
and Brothers, New York , 1945 . 
3 . Brewer , J . M. and E. Landy , Occupations Today , Ginn 
and Company , Boston , 1949 . 
4 . Brooke , Esther E., The Right Job For You , Noble and 
Noble Publishers , Inc ., New York, 1941 . 
5. , Guide t o Career Success, Harper 
and Brothers , New York , 1947 . 
6 . Dreese, itchell , How to Get the Job , Science Research 
Associates , Chicago, 1949 . 
7 . Fedder , uth , A Gir l Grows DE , McGraw Hill Book 
Company , Inc ., New York , 1948. 
8. Landis , Judson T. and Mary G. Landis, Teen- Agers' 
Gui de for Living, Prentice-Hall , Inc . , Englewood 
Cl i ffs , New Jersey , 1957 , 
9 . Larison , rluth R., How t o Get and Hold the Job You Want , 
Longmans Green and Company , New York , 1950 . 
10 . Newson , William , H.R. Douglas , H. L. Dotson , Living 
and Planning Your Life , McGraw- Hill Book Company , Inc ., 
New York , ~952 . 
11 . MacGibbon, E. G., ~itting ~ourself for Business , 
McGraw- Hill Book Company , New York , 1947 . 
12 . ~cKown , Harry c., A Boy Grows_Q£ , McGraw- Hill Book 
Company , New York , 1949 . 
13 . Strang , Ruth, Counsel i ng Technics in Coll ege and 
Secondary School , Harper and Brothers, New York , 
1937 . 
Lesson Two - HOW TO STUDY AN OCCUPATION 
A. Purpose 
1 . To help student in making an occupational choice. 
2. To help student collect and file occupational 
information . 
3. To help student find sources of free vocational 
literature. 
4. To help student make a thorough investigation of 
occupations of interest . 
5. To encourage visits to observe an actual job 
situation in a factory or business location . 
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6 . To aid the student in the realization that there are 
many related jobs that a person can enter and perform 
satisfactorily . 
7. To call attention to prerequisites for many jobs which 
student must possess before entry . 
8. To assist student to be somewhat realistic about his 
choice . (Example : physical and mental requirements 
of pilots . ) 
9 . To emphasize to students that selection of an 
occupation is one of life ' s most important decisions . 
10 . To explain to students that the 40,000 different job 
titles are divided into various job families . 
11 . To help the student make decisions based on fact . 
12 . To assist student in realizing the importance of all 
honorable work . 
B. Activities 
1 . Teacher 
a . Explains that there are many ways of grouping 
major job fields but the "Dictionary of 
Occupational Titles" uses the following: 
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(1) Professional Jobs 
This group includes occupations that 
for the most part require a high degree 
of mental activity by the worker and are 
concerned with theoretical or practical 
aspects of complex fields of human 
endeavor . Such occupations require 
either extensive and comprehensive 
academic study or experience of such 
scope and character as to provide an 
equivalent background or a combination of 
such education and experience . 
Example: doctor, engineer, author 
(2} Semi-Professional Jobs 
Included in this field are occupations 
concerned with the theoretical or 
practical aspects of fields of endeavor 
that require rather extensive education 
or practical experience; such fields, 
however , are less demanding with respect 
to background or the need for initiative 
or judgment in dealing with complicated 
work situations than those fields which 
are considered to be "professional . " 
(3) Manager and Office Jobs 
These jobs are involved primarily with 
responsible policymaking, planning, 
supervising , coordinating or guiding the 
work activities of others, usually through 
intermediate supervisors . 
(4} Clerical and Kindred Jobs 
In this group are occupations concerned 
with the preparation, transcribing, 
transferring, systematizing or preserving 
of written communication and records in 
offices , shops, and other places of work 
where such functions are performed . 
(5) Sales ' ork 
In this group are occupations concerned 
with the sales of commodities, investments, 
real estate and services and occupations 
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that are very closely identified with 
sales transactions, although they do 
not involve actual participation in such 
transactions . 
(6) Service Work 
In this group are occupations concerned 
with performing services for persons that 
require predominantly either direct contact 
or close association with people . A few, 
such as kitchen workers and maids in hotels, 
may have little or no contact with the 
recipient of the service. 
(7) Agriculture, Horticulture, Fishing and 
Forestry 
These jobs require persons possessing the 
qualifications for work involving the 
raising and harvesting of crops, the 
breeding , catching and hunting of fish and 
animals , handling of boats, preservation 
of forests , gathering of forest products 
and other related outdoor activities . 
(8) Skilled Occupations 
These jobs include craft and manual 
occupations that require predominantly 
a thorough comprehensive knowledge of 
processes involved in the work, the 
exercise of considerable independent 
judgment, usually a high degree of manual 
dexterity and in some instances extensive 
responsibility for valuable products or 
equipment . orkers in these occupations 
usually become qualified by serving an 
apprenticeship or completing extensive 
training periods . 
(9) Semi- Skilled Occupations 
This area includes manual occupations 
that are character ized by one or a 
combination of parts of the following 
requirements: The exercise of manipulative 
ability of a high order, but limited to 
fairly well-defined work routine; major 
reliance, not so much upon worker 's 
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judgment or dext erity, but upon his 
vigilance and alertness in situations in 
which lapses in performance would cause 
damage to product or requirement . These 
occupations may require the performance 
of part of a craft or skilled occupation, 
but usually to a rela t ively limited 
extent . 
(10) Unskilled Workers 
Unskilled workers include those engaged 
in the performance of simple duties that 
may be learned within a short period of 
time and that require the exercise of 
little or no judgment . Such occupations 
do not require previous experience in the 
specific occupations in question, although 
familiarity with occupational environment 
may be necessary or desirable . 
b . Points out that jobs are also classified as 
dealing with people, ideas , and things. 
c . Explains that related jobs belong to job families. 
d . Discusses the different levels of work activities, 
such as that of the architect and the carpenter. 
2 . Students study a specific occupation dealing with the 
following factors : 
a . Nature of the work - What does the worker do? 
b . Personal requirements - mental , physical, 
personality . 
c . Educat ion necessary - elementary, high school, 
college . 
d . Training - time required, special equipment, 
cost i nvolved . 
e . orking conditions - outdoors, heavy lifting, 
long hours, hazards , alone, nights, vacations, 
seasonal . 
f . Union membership . 
g . Apprenticeshir. 
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h . Salary 
i . Pension 
j . et i rement age 
k . Chance of promotion 
1 . ethod of entry or start 
m. dvantages 
n . Disadvantages 
C. eferences 
1 . Part time job 
2 . ·ewspapers 
3 . Visit factory or workers on job 
4. Interviews 
5. Unions 
6 . Books 
? . Teachers 
8. Vocational counselors 
9 . Each student will add literature to portfolio 
D. Bibliography 
Teacher 
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1 . Forrester, Gertrude , Occupational Literature - an 
Annotated Bibliography , H. W. v ilson Co ., New 
York , 1954 . 
2 . Baer , v-ax F . and E . C. Roeber , Occupational Information, 
Science ~ esearch Associates , Chicago, 1951 . 
3. Bullis , H. E . and Cordelia Kelly, Human Relations in 
Action, G. P . Putnam ' s Sons, New York, 1954 . 
4. Haebich , Kathryn A., Vo cations in Fact and Fiction , 
Amer ican Library Association, Chicago , 1953 . 
5. Humphreys , J . A., Helin Youth Choose Careers, 
Science Research Associates , Chicago , 1 
6 . eaver , G. L., How , Then and -'ihere to Provide 
Occupat i onal Infor mation , Science rtesearch 
Associates , Chicago , 1955 . 
Students 
l . Chapman , P. ~ . ,Your Personality and Your_ Job , 
Science Research Associates, Chicago, 1944 . 
2 . Davey, M. A. , et al . , Everyday Occupations , 
D. C. Heath and Company , Boston , 1953 . 
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3 . Greenleaf, \' • J ., Occupations and Careers, l1cGraw-
Hill Book Company , New York, 1955 . 
4 . Dictionarr of Occupat i onal Titles, Part I . 
Dept . o Labor , Washi ngton , D. c., 1949 . 
5. Wo1fbein , S . 1 ., ur l orld of Work, Science 
Research Associates , Chicago, 1951 . 
u. s . 
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STUDYING ~N OCCUPATivN 
As a future '1.-.:orker you should develop the ability to 
study the entire occupation. Belo~J is an outline of major 
topics and related queutions \'lhich you should consider 
carefully in the study of any and all occupations that 
interest you. 
The study of occupo.tions takes time. It is also 
necessary that you check many sources including articles 
about the occupation as \'lell as people on the job. 
1. Nature o£ the work - \Jhat does the worker do? 
equipment worn - material handled 
2. I·.ethod of entry or start on job. 
). Personal requirements - mental, physical, 
personality, ability to work with others necessary 
4. Education necessary 
elementary, high school, college 
5. '!'raining - time required, special equipment,. 
cost ~nvolved, physical requirements 
6. Apprenticeship 
1. Working conditions - outdoors, heavy lifting, 
long hours, hazards, alone, nights, seasonal 
8. Union membership 
9. Salary • beginning and average, commissions or 
bonuses, fringe benefits such as vacations, 
group insurance, profit sharing. 
10. Pension .. contributory or company paid 
11. Retireraent age 
12. Chance of promotion and methods o£ promotion 
13. Possible military service 
14o Advantages 
15. Disadvantages 
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Lessoh Three - HOW T CHOOSE AN OCCUPATION 
A. Purpose 
1 . To assist students in the realization that an 
occupational choice is a process. 
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2 . To point out that most of a person's life is spent 
in working and earning a living . 
J . To explain to the student that as one's values change 
in life so might occupational interests . 
4. To aid the student with the factors associated with 
job selection, such as : 
(a) The future (promotion) 
(b) !Jloney 
(c) Adventure 
(d) Steady employment or seasonal 
(e) Travel and away from family 
(f) vVhite or blue collar job 
(g) Competition 
(h) Work with people , things, or ideas 
(i) Leadership (manager) 
(j) o~mer (business) 
(k) Social service (helping people) 
(1) Leisure time 
5. From the answers to the factors mentioned are vital 
clues to the kind of job that will give satisfaction . 
6 . Some attention is called to available measures of 
aptitude, interests,and intelligence. 
Examples of tests are : 
(a) Aptitude 
(b) Interest 
Kuder 
Strong 
California 
(c) Intelligence 
tis 
Kuhlmann Anderson 
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7. To aid students in a sense to match their attributes 
with actual job requirements . 
8. To consider post high school education . 
B. Activities 
1 . Teacher 
(a) Calls attention in group discussion to the 
autobiographies as written by students . 
(b) Discusses clues from interests , aptitudes, 
intelligence, and hobbies that can be found 
to match with job requirements . 
(c) Explains attached chart . 
2 . tudents 
(a) Review autobiography 
(b) Discuss occupational clues 
(c) Fill out chart as suggested by Billett and Yeo 
(d) Consider future job , or 
(e) Possible future education if ability and 
finances warrant it . 
(f) School grades as clues to the future 
(g) Think about choice as tentative 
C. Bibliography 
Teacher 
1 . Baer, Max F . and E . C. Roeber, ccupational 
Information, Science esearch Associates, Chicago, 
Illinois, 1951 . 
2 . eed, Anna Y. , ccupational Placement, Cornell 
University Press , Ithaca, New York, 1946 . 
3. Shartle, Carroll L. , Occupational Information, 
Prentice-Hall, Inc ., Englewood Cliffs, New Jersey, 
1952 . 
Students 
1 . Billett, Roy 0 . and 1endell Yeo, Growing Up, 
D. C. Heath and Company, 1958 . 
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2 . Bliss , alton B., Personality and School , Allyn 
and Bacon , Inc .,-New York, 1957. 
3. Endicott , F. S., Vocational Planning , International 
Textbook , Scranton , Pennsylvania, 1948 . 
4. Kitson , Harry D., ! Find ~Y Vocation , kGraw- Hill 
Book Company , New York , 1954 . 
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T u i~ a perso~al contact or service 
s igh ·p this area like people and have 
) • Ll r(~ (.' the lot of others. This may be 
• !-]. • nterests in physical care, protection" 
autc.~.o ln truction, and counselo The major 
.t~on l b :.1ps are dor·1estic service, personal service 9 
oci < P.rvice teuchi 1g lavt and la\'1 enforcement and health 
Al ~d:ica ser ice 
tural - Interests and activities of an outdoor nature 
c :lflected in this field o 'rhose scoring high can be 
expccced to be interested in agriculture and in the protection 
o na~ural resources. Job families include farming and 
ranching; raising and caring for animals; gardening and 
green'1ouse care; fish, game and domestic fowl; lumbering and 
forestry; and marine worko 
··J.echanical - The person \iho is interested in taking things 
cipart and putting them together scores high in this field. 
Curiosity about motors and machines and what makes them work is 
a primary factor. Also included are activities involving the 
use of tools of production and the use of mechanical principles 
to devise and design ne\-J machines and tools. Job families 
include maintenan.e and repairing; machine operating and 
tending; construction work; designing; bench work and crafts; 
and proc ssingo 
Business - In~erests in all activities peculiar to the 
business world are grouped in this area. Selling 9 management, finan ~.distributive activities, secretarial and office work 9 
bankin~, and investment pursuits are of interest to examinees 
who score high in business. Job f~ilies include clerical; 
ship~·ng and distribution; bookkeeping and accounting 9 
se lli.ng and buying; training and supervision and management 
and control. 
Arts - Interest in music, drama. literature, and art are 
refle~ctea by high scores in this field. All items are 
perforuance items. Appreciation is not measuredo Job 
fa.mili s include art crafts; painting and dra\·ving; decorating 
and landscapins; drama and radio; literary activities and 
music:al performanc o 
Sciences .. Desire to understand and manipulate the 
physical environment in \'lhj.ch we live is basic to this fieldo 
Use of experime~tal techniques in applied as \Jell as pure 
scie,ce is reflected in these itemso Itc~s involving 
rese.;~rch., invention~ determination of cause and effect 
relationship~ and controlled observation are found in this 
fleld., The s:i.x major science job families are laboratory 
\iork; rn:tneral petroleum production; applied chemistry; 
chemical research; biological research; and scientific 
euginecringo · 
....--
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tiDds of Actt ities I Uilce Most I Kinds of Activities I me tea.st ~ 
------
Kinds of :J:hillgs I Can Do Best I Kixlds of 'lh1Dgs I Do ~ast W~ll 
Traits I Have Developed l-iost Traits I Have Developed Least 
' 
POOSIDLE VOCATI JNAL OBJECT~ 
~g.~sted ._ ... , ; nnA1 Fields RYDmnles of Specific Occupatiana 
POOSIBLE JOB OPPmTtltUTIES 
S~sted Industries Where to Look for a Specific Occupation 
v10RK EXPERIENCE 
Vork Eiij_gyed the Most Work Enjoyed tha Least 
Work Dane Uell !Work Found Difficult 
I 
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Lesson Four - H 1 TO PREPA E FOR AN OCCUPATION 
A. Purpose 
B. 
1 . To provide an opportunity to collect college and 
school bulletins listing courses offered . 
2 . To make available information on types of vocational 
or educational opportuni ties open to each student . 
J . To acquaint students with standards to ev~luate 
t r aining opportunities . 
4 . To investigate possible correspondence training . 
5. To learn about local or regional schools and colleges . 
6 . To stress importance of part time work experiences . 
7. To show how hobbies are related to occupations . 
Activities 
1 . Teacher 
a . Provides opportunity for students to write to 
colleges for bulletins . 
b . Provides opportunity to write to industries 
about training programs . 
c . Suggests possible part time work experience . 
2 . Students 
a . -rite for bulleti ns as suggested by teacher in 1 . 
b . Evaluate high school credits to determine 
requirements as listed in school bulletins . 
c . ork part time to get appreciation of occupation . 
C. Bibliography 
Teacher· 
1 . Bell, Howard I• • , lVIatching Youth and Jobs, American 
Council on Education , 1940 . 
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2 . Noffsinger , J . S., Home Study Blue Book , National 
Home Study Council, Wash~ngton, D. C. , 1943 . 
3. OccuEational Outlook Handbook, U. S. Department of 
Labor, Washington , D. C., 1957 . 
Students 
1 . Brownstein , Samuel C., Colle~e Bound, Barron ' s 
Educational Series , Inc ., reat Neck, New York , 
1957 . 
2 . Davey, M. A. , et al ., Everyday OccuEations , 
D. c. Heath and Co ., Boston , 1953. 
3 . Detjen , ~ . F. and E. l . Detjen , ~our Plans for the 
Future, McGraw- Hill Book Company, Inc . , New YOrK 
1947 . 
4. Lovejoy, Clarence E., Lovejoy's College Guide, 
Simon and Schuster , New Y~rk, 1957 . 
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Lesson Five - H W TO ENTER AN OCCUPATION 
A. Purpose 
1 . To teach students about job leads . 
2 . To give practice in job finding by actual experience . 
) . To make students familiar with ways of locating part 
or full time jobs . 
B. Activities 
l . Teacher explains different methods of entering 
occupations based on the following factors: 
a . College and internship for medicine 
b . College and bar exam for law 
c . Apprenticeship as mason, toolmaker 
d . Short course for typi ng and use of adding machines 
e . Two year course for technician 
f . Purchase of business 
g . Union membership 
2 . Students make a thorough study of the method of entry 
in one occupation especially one of most interest . 
C. Reference material 
1 . Interviews with workers in the occupation 
2 . Interviews with employers 
J . Trade magazines 
4 . Printed monographs on occupation 
5. Catalogs from schools 
6 . Part time job 
D. Bibliography 
l . Billett , Roy 0 . and endell J. Yeo , Growing Up, 
D. C. Heath and Company, Boston , 1958 . 
2 . Chapman, P. ., Your Personalit and Your Job, 
Science Rese~rch Associates , Chicago, 9 
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3. Lasher, \ . K. and E. A. Richards , How You Can Get a 
Better Job, American Technical ~ociety, 
Chicago, 1941 . 
4 . 1ahoney , Harold J . and T. L. Engle , Points for 
Decision, World Book Company, Yonkers-on- Hudson, 
New York, 1957 . 
5 •. Parmenter , Morgan D., et al., Success in the Field 
of Work, Guidance Publishing Company, New York, 
1953 . 
6 . Worthy, James c., JVhat Employers Want, Science 
Research Associates , Chicago, 1950: 
A. 
Lesson 
Purpose 
1 . To 
of 
2 . To 
in 
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Six - HOW TO PROGRESS IN AN OCCUPATI N 
provide an opportunity to discuss the importance 
job attitude . 
teach students about the import~nce of personality 
certain jobs . 
3. To provide an opportunity to explain that getting along 
with others is one of life ' s important assets . 
4. To enable the student to see a picture of himself as 
others see him . 
5. To stress the fact that ability to cooperate with 
others is also an asset . 
B. Activities 
1 . Teacher 
a . Leads a discussion listing reasons why people 
get fired . Research shows that the major reason 
for dismissal is the inability to get along with 
others . 
b . Discusses other factors that employers seek in 
employees . 
c . Talks about the qualities necessary for promotion: 
(1) Extra training 
(2) Dependability (3) Punctuality (4) Responsibility (5) Trustworthiness (6) Loyalty (7) Fidelity (8) Allegiance (9) Cooperation 
(JO) Ambition 
2 . Students 
a . ake a list of reasons why people lose jobs. 
b . vake a list of factors employers seek in employees . 
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c. List what qualities are necessary for promotion . 
d . Add s lists to portfolio . 
Bibliography 
Teacher and Students 
1. Chapman, P . W., Your Personality and Your Job, Science 
Research Associates , Chicago , 1942. 
2 . Lasher, W. K. and E . A. Ri chards, How You Can Get a Better 
Job, American Technical Society, Chicago, 1941. 
3. Parmenter , ~ organ D., et al ., Success in the Field of Work, 
Guidance Publishing Company, New York, 1953. 
4 . Worthy , James c., ~hat Employers Want, Science Research 
Associates, Chicago, 1950 . 
5. Mahoney, Harold J. and T. L. Engle , Points for Decision , 
World Book Company, Yonkers-on-Hudson, New York, 1957. 
6. Billett , Roy 0 . and l~ndell J . Yeo, Growing Up , D. C. Heath 
and Company, Boston, 1958 . 
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Lesson Seven - WORTHY USE OF LEISURE TII•'IE 
A. Purpose 
1 . To learn that inventions and improved methods of 
production will in time probably further decrease 
the length of the working day adding many hours for 
leisure time activities . 
2 . The nature of much of our work today is such that 
we need leisure for rest and recreation . 
3 . A person should choose activities which are most 
suitable to his needs and interests . 
4 . Hobbies provide clues to possible occupations . 
5. ecreation provides opportunity for new experiences, 
skills and social growth . 
6 . Hobbies provide opportunities for club membership 
which foster techniques of group cooperation . 
7. To help students obtain an overall picture of the 
worthy use of leisure time . 
B. Activities 
1 . Teacher 
a . Leads a group discussion on the importance of 
worthy use of leisure time . 
b . Points out the criteria of good recreation, 
such as: 
(1) Adapted to individual needs 
(2) Opportunity for growth (3) Active participation (4) Provide for social growth (5) Opportunity for outdoor life (6) Should not be expensive 
c . Mentions hobbies of well- known people . 
(1) F . D. Roosevelt - stamp collecting 
(2) Henry Ford - antiques (3) Bobby Jones - golf (4) Harry Truman - music 
( 5) Grandma I' oses - art (6) President Eisenhower - golf and farming (7) Sir Winston Churchill - art 
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2 . Students 
a . Tell about personal hobbies and use of leisure. 
b . Present samples of art, stamps, crafts, etc. 
c. Have a class exhibit . 
d . Look up hobbies of famous people . 
e. Check on clues to occupation . 
f . [ake an activity-skill score card such as 
knitting, writing , etc . 
g . 1ake a chart of how time is spent outside of 
school hours . lv ake a special note of wasted 
time. Ivlake suggestions of how to better 
utilize spare time . 
h . Make a chart of skills that are desired and 
list suggestions of how to go about learning 
them . 
i . Collect news clippings about activities of 
interest and add to portfolio. 
C. Bibliography 
1. Fedder, Ruth , A Girl Grows Up , ~cGraw-Hill Book 
Company, New York, 1948 . 
2 . Ickis , ~~rguerite, Arts and Crafts, A. S . Barnes 
and Company, New York , 1943 . 
3 . Landis, Judson T. and Mary Landis, Teen-Agers Guide 
for Living, Prentice- Hall , Inc ., Englewood Cliffs, 
New Jersey, 1957 . 
4. McKown, Harry C., A Bo~ Grov1s Up, McGraw-Hill Book 
Company, New York, 1 49. 
5. ·1ulac, liiargaret J. The Game Book, Harper and Brothers, 
New York , 1940 . 
6 . Newsom, N. William , H. L. Jouglas, H. L. Dotson , 
Living and Planning Your Life, McGraw-Hill Book 
Company, New York , 1952. 
·. 
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Lesson Eight - A SURVEY OF LOCAL E:i·-lPLOYJ>1ENT 
A. Purpose 
1 . To give the student an overall idea of the local 
employment picture . 
2 . To call attention to the possibility of part time 
employment . 
3. To learn about the needs of the community . 
4 . To investigate current job opportunities . 
5. To provide an opportuni ty for practice employment 
interviews with people to i"lhom they may some day 
apply for a job . 
6 . To create good public relations between school and 
community by learn i ng about some of the problems 
industry is faced with concerning employment . 
B • . ctivities 
1 . Teacher 
a . Give pupils opportunity to discuss local 
industries, stores , farms , and other firms 
that may employ young people . 
b . Contact some large local firm for information 
about future employment . 
2 . Students 
a . Make a list of factories, stores , farms , 
contractors , and any other group who may hire 
full time or part time employees . 
b . ~~ke a personal visit if possible to some firm . 
c . 1vJ.a.ke a list of job skills required for local 
i ndust ries . 
d . Collect want ads for portfolio . 
C. Reference 
1 . Annual town reports 
2 . Telephone directory 
3 . Want ads in newspapers and trade magazines 
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4. People already employed in various firms 
5. Private employment agencies 
6 . Government employment agencies 
7. Service organizations 
8 . Labor unions 
9 . Professional associations 
D. Bibliography 
1 . Baer , Hax F . and Edward C • .rtoeber , Occupational 
Informa~ion, Its Natur~ -~nd Use, Science Research 
Associates , Inc., Chicago, 1951 . 
2 . Lyons, G. J. and H. C. ~artin , The Strategy of Job 
Finding, Prentice - Hall , Inc., New York, 1940. 
) . Prosser, Charles A. and Calvin S . Sifferd , Selecting 
an Occupation , cKnight and 1cKnight Publishing 
Company, Bloomington , Illinois, 1953. 
4. Reed , Anna Y., Occupational Placement , Cornell 
University Press , Ithaca , New York, 1946. 
5. Shartle , Carroll L., ccupational Informat ion, 
Prentice-Hall, Inc ., Englevmod Cliffs, 
New Jersey, 1952 . 
6. Sheffield, E . F., Techniques of Job Finding , Gregg 
Publishing Company, Toronto, Canada, 1941 . 
7. Job Guide for Young ,. orkers, U. S . Dept . of Labor, 
Washington, D. C., 1950. 
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Lesson ine - APPLICATION LETTERS 
A. Purpose 
1 . To help students prepare a neat and proper letter of 
application . 
2 . To stress importance of letters of application as a 
method or technique of securing employment or an 
interview . 
J . To note importance of the first impression of a neat 
and well-organized letter . 
B. Activit ies 
1 . Teacher 
a . Draws sample form of letter on blackboard . 
b . Stresses the following : 
(1) Use one side of paper 
(2) Be neat and legible (3) Type if possible (4) Be accurate in spelling and grammar (5) pell names correctly (6) Use plain white paper (7) Be specific (8) Include ad if answering such (9) Be businesslike 
(10) Use t~e gener a l three part letter 
2 . Students 
(a) First paragraph mentions job for 
which you are applying 
(b) State your qualifications 
(c) Close with request for interview 
a . Write an original letter using accurate personal 
qualifications . 
b . Read letter to group and exchange suggestions 
for improvement based on good taste and style . 
c . Add to portfolio . 
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C. Bibliography 
1 . Cromwell, R. Floyd, et al . , Success in the 1florld of 
Work, McKnight and cKnight Publishing Co., 
Bloomington, Illinois , 1953. 
2 . Hahn, t· ilton E. and Arthur H. Brayfield, Occupational 
Laboratory •lanua1, 1945, Science esearch 
Associates , Chicago . 
J . Liveright, A. A., Job Letters, B'nai B'rith 
Vocational Service, 1942 . 
4 . i1son, Howard , How to Get the Job , Economic 
Institute, Chicago, Illinois, 1950 . 
lu- o lJohn Roe, EmployP~nt l~ ... nag r 
GeneJ~al Electric Company 
2.5 East Street 
~Jashington, Do C. 
Dear Sir: 
... ,.. r n 
J.J • 
In June, 1960, I will be gradu·t d.· r 
Hit h School o I v1ould like to !)ply .. oo c, 
p og.ram as an lectr-onic t chnicia:"l. 
I·1Y qualificntio1.s L1clude a sc· c 101i 
iplmna '.:hich I earl ed ple.cing ir · · l. 
boys and girlso I have an am~t.u •~ ~a· o 1 ( 
lilork part time at a local radio r ~ n ir sh .~. 
I Iy r;rinc:tpal and l 
perrrisuion to list th .n as r 
privilege of a person 1 inte ~~e r 
co venience'? 
"'inc ~re l:y y~ 
lt t Au· 
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c .. 
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Lesson Ten - APPLICATION BL NKS 
A. Purpose 
1 . To help students in filling out various forms of 
application blanks . 
2 . To introduce to students the contents of different 
types of application blanks . 
3. To stress the importance of filling out the 
application blank correctly because of the 
impression . it makes . 
B. Activities 
1 . Teacher 
a . Explains that most employers make use of 
application forms to assist in the selection 
of employees . 
b . ~entions that colleges also use application 
forms and passes out to each a college and 
company form . 
c . Leads a discussion calling attention to the 
importance of neatness and legible handwriting . 
d . Draws sample copy of application blank on 
blackboard for students to copy for their 
notebooks . 
e . Notes significance of each item on the blank . 
2 . Students 
a . Copy sample appli cation blank from blackboard . 
b . ~ite to some company , or obtain locally an 
application form for notebook . 
c . Write to some college or school of interest 
or obta in locally an application form for 
admission . 
d . Practice filling above two blanks . 
e . Include a good photo . 
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C. ' eference 
1 . Various employment application blanks will be used 
by teacher. 
2 . Various college applications will be used by 
teacher . 
D. Bibliography 
1 . Falk, Robert D., Your High School Record, Does It 
Count? South Dakota Press, Pierre, South 
Dakota , 1955 . 
,._ .l..t:.{ 
12-56) INTERVIEWER'S SUMMARY 
GENERAL. ELECTRIC 
APPLICATION FOR EMPLOYMENT 
BEST QUALIFIED 
FOR USE IN MASSACHUSETTS JOB CODE NO. 
RINT 
soc. SEC. NO.I 
I I AME LAST FIRST MIDDLE !MAlDEN) 
EMPORARY CHECK ALL THAT APPLY 
DDRESS 0 SINGLE CITIZEN } 0 YES 
RMANENT 0 MARRIED OF 0 NO 
DDRESS 0 DIVORCED U.S.A.~ 
NO. & STREET CITY ZONE STATE TELEPHONE SEPARATED 
NAME RELATION NAME RELATION 0 
NAME & RELATIONSHIP 0 WIDOWED 0 MAN 
OF HUSBAND OR WIFE, 0 REMARRIED 0 WOMAN 
NO DEPENDENT CHILDREN 
HEIGHT WEIGHT 
IF SINGLE, GIVE 
IS YOUR { OVER 65? PARENTS' NAMES 
.!" aY AGE: UNDER 2H 
~HIFY IN L 1\ERGENCY 
NAME ADDRESS <>- / TELEPHONE 
~AVE YOU ANY DEFECTS V> .~ OR LIMITATIONS~ (Physical, Mental, other.) 
'v 0 YES 0 NO IF YES, EXPLAIN FULLY 
HAVE YOU EVER 
BEEN ARRESTED? 
0 YES 0 NO 
IF YES, EXPLAIN FULLY 
WAGES OR rR. $ PER WK. 
SITION DESIRED SALARY EXPECTED MO. 
HER POSITIONS FOR WHICH ,. \~ U ARE QUALIFIED DATE AVAILABLE 
HAT INTERESTED YOU IN G.E.~ y 
LIST NAMES AND '?y 
OMPANY LOCATIONS OF ~ r TIVES EMPLOYED BY G.E. 
ERE YOU EVER EMPLOYED BY G.E.? HAVE YOU EVER APPLIED FOR WORK 
YES, WHERE & WHEN? AT G.E.? IF YES, WHERE & WHEN? 
IRCLE HIGHEST GRADE COMPLETED 
II 
GRADE SCHOOL 
II 
HIGH SCHOOL 
II 
COLLEGE 
II 
GRAD. SCHOOL 
IN EACH SCHOOL CATEGORY 1 2 3 4 5 6 7 8 9 10 11 12 1 2 3 4 1 2 3 4 
NAME LOCATION COURSE-DEGREE YEAR GRADUATED CLASS STANDING 
ADE SCHOOL 
H SCHOOL 
llEGE 
ADUATE SCHOOL 
RENTICE, BUSINESS 
VOCATIONAL SCHOOL 
~ER TRAINING OR SKILLS 
ctory or Office Machines 
rated, Special Courses, etc.) 
BBIES 
BRANCH OF u.s. SERVICE 
I 
DATE ENTERED 
I 
DATE DISCHARGED 
I 
FINAL RANK SERVICE NO. 
VICE SCHOOLS TYPE DISCHARGE 
SPECIAL EXPERIENCE 
ECTIVE SERVICE NO. LOCAL BOARD NO. 
SSIFICATION & DATE AND ADDRESS 
ERVE OR NATIONAL NAME & ADDRESS OF 
r>-RD STATUS COMMANDING OFFICER 
PLEASE COMPLETE OTHER SIDE 
t!tbt <leo mmontutaltb of -as~acbu~ttt~ 
DEPARTMENT OF EDUCATION 
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APPLICATION FOR ADMISSION TO A STATE TEACHERS COLLEGE 
This blank is to be filled out by the candidate and sent to the President of the State Teachers College 
which the candidate wishes to enter. For general information, please refer to the Bulletin of Information which may be 
obtained from any of the State Teachers Colleges or from the State Department of Education, 200 Newbury 
street, Boston. 
l. Stat~ below the name of the Teachers College for which you are applying . 
2. State below the name of the course for which you are applying (See reverse side of sheet) 
3. Name in full ------------------------------------------------------------------------------------------------
4. Home Address -----------------------------------------------------·----· Tel. Number ---------------------(Give number, street, town, and atate) 
5. Date of Birth Sex.-----------------------------------------------------
6. Name of father 
( lf father " not tivin&:-g;~~-~;~~-.;1--,;;.;(!;~;-.;-r-g;;;d-~;J-- 7. Father's occupation --------·--------------------------· 
8. Are you a veteran? --------------- 9. Do you wish to room and board in the college dormitory?* ---------
10. EDUCATION (Grades 9-12 inc. and above) 
OR COLLEGE 
p R CITY AND 
pTATE 
LOCATION 
NAME OF 
EMPLOYER 
12. t>ate ---------------------
DATE OF 
ENTRANCE 
DATE OF 
LEAVING 
1 t. BUSINESS EXPERIENCE 
DATE OF 
BEGINNING 
DATE OF 
ENDING 
DIPLOMA-DATE 
WHEN GRANTED 
NATURE OF WORK 
The Musachlllettl School of Art and the State Teachers Colleges at Boston, Lowell, Salem, and Worcester have no 
dormitoriea. OVER 
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Lesson Eleven - PR CTICE INTERVIE 
A. Purpose 
1 . To help students to appear at their best when 
applying for a job . 
2 . To point out the importance of that first 
impression . 
3. To provide practice on employment interviews 
within the classroom . 
4. To motivate students to seek practice interviews 
at local employment bureaus , department stores , 
or industrial employment offices . 
B. Activities 
1 . Teacher 
a . Leads a group discussion pointing out the 
importance of a neat and clean personal 
appearance , such as : combed hair, clean 
shave, clean' hands , clean teeth, clothing 
clean and pressed , shoes polished, no gaudy 
jewelry, and no heavy makeup . 
b . Demonstrates a practice interview pointing 
out the importance of : using proper English, 
arriving on time , being courteous; no gum 
chewing, no smoking , no excessive use of 
perfume, answer i ng all questions directly 
and honestly, being businesslike and agreeable . 
c . Mentions other items to be kept in mind by the 
person seeking an interview such as the 
following questions which may be asked . 
( 1) vlhat are your hobbies? 
(2) wnat was your major in high school? 
(3) 1hat kind of grades did you receive? 
(4) What can you do? 
(5) Why did.you come to this place? 
(6) Yhat part time jobs do you or have 
you had? 
d . Points out some of the documents that may be 
useful . 
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(1) Qualifications sheet of personal data 
(2) Copies of reference letters (3) Other school cert i ficates (4) Birth certificates 
2 . Students 
a . Take part in group discussion with teacher . 
b . Take part in prac t ice interview and offer 
suggestions for improvement . 
c . ¥ake list of items or questions that may be 
asked by future employer . 
d . Make a list and secure documents that may be 
needed for a successful interview . 
e . Seek a practice i nterview with some real 
employer and discuss outcomes and experiences 
in class . 
f . Add documents and written report of the actual 
practice interview for student portfolio . 
C. Bi bliography 
1 . Bonham, • L. , Finding and Keep)~g a Job , Minnesota 
State Employment Service , 1950 . 
2 . Falk , • D., Your High School ecord , Does It Count? 
South Dakota Press , Pierre , South Dakota , 1951 . 
3. Fear, Richard A. and Byron Jordan, Employee 
Evaluation rrianual for Intervievfers, The 
Psychological Corporation , New York , 1943 . 
4. Lyons , George J . and Harmon C. Martin, The Strateg:y: 
of Job Finding , Prent ice- Hall, Inc ., New York , 
1944 . 
APPENDIX C 
Dear Graduate: 
FOLLOiJ-UP LETrrEd .'-JU~ .BE.d 1 
Wells Road li'D 
Ad~~s, Massaclusetts 
January 2, 1961 
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Last year you p rticipated in a series of tests and 
activities in your social studies class. I am interested 
in finding out whether or not you have a job and how well 
you like it. I would also like to kn0\•1 if any of you are 
in college or in the services. 
The information obtained will be used as part of a 
research project to measure the value of an occupations 
unit in senior high school You may help other young 
people by giving an accurate response. 
Enclosed are two simple forms and a self-addressed 
envelopeo I \!Ould certainly appreciate it if you ~ ould 
take the fe'lil minutes necessary to complete the blanks" 
No names. \-Jill be used in any v1ay o 
ineodore r. To~~AwfSki 
Dear Graduate: 
FOLLOW-UP LETTER NU.MBER 2 
Wells noad, RFD 
Adams, 1-ias.;;achusetts 
February 1, 1961 
A few weeks ago I wrote to you asking for a few 
minutes of your time to complete the enclosed forms., 
As stated in the first letter, I am interested in the 
information for a study I am doing. The resttlts were 
rather disappointing and so· I am making a second request 
of everyone to complete the two forms and return them in 
the self-addressed stamped envelopes. No names will be 
used in any way. 
I would certainly appreciate it if you \tould take 
the fe\-J minutes necessary to complete the blanks. 
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Sincerely _ / _ l . 
~~57 :;-~/T--v 
iheodore ·r o 'l'oporo\<Jski 
APPENDIX C 
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r'OLLO\"J-UP ~'OR..A1 NUNBER 1 
Name Date 
Last First Middle 
Street and No. Phone 
To~m or City State 
Date of Birth i·iale _Female 
1. Are you attending a higher school or college?_ Yes No 
---
___ Preparatory ___ Junior College ___ Teuchers ___ Liberal Arts 
Other 
-
If yes, give name-------------------
Course, or major ---------------------------------------
2. Are you in the service? _____ Yes __ _.No 
If so, which branch-----------------------------------
Are you studying while ia the service? ___ Yes ___ No 
\ihat? ---------
3. Are you employed? Yes 
---
___ .r~o 
4. If you have a full-tir:1e job please answer the following 
questions: 
a. Name at1d address of the company---------
b. Title of your job---------------
c. Brief description of your job ---------------------
d. Do you like your job? 
e. Amount of money being earned per month before 
deductions 
----------------£. l-ias this the only job available to you? Yes No 
--
go Do you expect to be on the S3me job next year? 
_____ Yes No Why? __________________________ _ 
5. In applying for your present job whose suggestions or 
opinions did you use? {Check those that apply.) 
___ your own 
____ friends 
__ _..,p.arents 
relatives 
---· 
___ principal 
others? 
---
___ teachers 
----~guidance counselor 
_________________ who? 
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FOLLOW-UP FORM NUI·ffigR 2 
DIRECTIONS 
Listed below are so~e statements about jobse Read each statemento 
Under Description of Job circle the one nwnber for each item which 
will make it best describe your job. Under Lnport~nce of Job 
circle the one number for each item \'Jhich will best show ho'!J 
important you feel it is in a job. 
DESCRIPTION IMPORTA~CE 
OF JOB OF JOB 
-~~-----------~~~--~~--~----~-~-~~-~--~--------~---~~~-~~-~-~-~~--
1-Very true 1-Uf great importance 
STATELENTS 2-Some\"lha t true 2-0f some importance 
3-l'lot very true 3-0f little importanc 
4-Not true at all 4-0f no importance 
-~~--~~~~~----~--~---~----------------~----~~~-~~-~~---~---~~~-~--
A. Allows use of special 
abilities ••••••••••••• 1 2 3 4 1 2 3 4 
B. A good-payine job ••••• 1 2 3 4 1 2 3 4 
c. Has status and prestige. 1 2 3 4 1 2 3 4 
Do Concerns working with 
people as part of a 
group ••••••••••••••••••• 1 2 3 4 1 2 3 4 
Eo Steady with a good 
future •••••••••••••••••• 1 2 3 4 1 2 3 4 
Fo Boss is cooperative and 
we plan our work together 1 2 3 4 1 2 3 4 
Go Good chance for promotion 1 2 3 4 1 2 3 4 
H. Traveling is part of job. 1 2 3 4 1 2 3 4 
I. Good opportunity to learn 
skills of a trade •••••••• 1 2 3 4 1 2 3 4 
J. Permits attendance at a 
school or college on 
part time basis •••••••••• 1 2 3 4 1 2 3 4 
K. Being helpful to people 
and the cownunity is 
part or the job ••••• o•••• 1 2 3 4 1 2 3 4 
L. Clean working conditions. 1 2 3 4 1 2 3 4 
J,I • Variety of activities •••• 1 2 3 4 1 2 3 4 
,. 
APPENDIX D 
DATA TABLE 1 
I . Q.' s and Sub- Test Results of Pre and Post Administrations of the California 
Occupational Interest Inventory to 150 Experimental Group Students 
Pers- Natu- Meehan- Busi- Arts Sci- Verbal Manipu- Computa-
I den- Social ral ical ness ences lative tional Level 
tity I .Q. Pr Po Pr Po Pr Po Pr Po Pr Po Pr Po Pr Po Pr Po Pr Po Pr Po 
School 1 
r- 108 14 16 15 12 23 24 27 25 08 09 33 34 12 11 13 10 24 24 65 57 2 108 10 06 32 30 29 33 12 12 07 08 30 31 03 02 06 06 11 13 70 74 
3 103 06 11 20 25 29 26 11 19 36 19 18 20 10 13 17 12 07 10 51 57 
4 98 06 04 38 35 27 27 20 17 05 15 24 22 03 o5 08 09 15 12 57 53 
5 108 10 11 29 27 29 30 07 06 15 14 30 32 05 03 08 07 08 10 69 80 
6 §~ 17 16 32 34 21 20 18 17 11 12 22 22 09 10 11 09 10 11 57 55 7 15 10 18 25 25 30 18 18 08 10 36 27 05 06 14 09 18 11 78 92 
8 97 22 24 27 28 24 22 27 28 05 04 14 14 12 13 10 11 08 06 59 62 
9 97 07 13 34 36 22 18 20 21 08 06 29 26 03 07 10 10 17 18 60 67 
10 111 20 21 15 17 13 16 32 26 25 22 15 18 23 21 16 16 22 18 66 64 
11 107 14 15 17 17 29 33 21 19 10 06 29 29 08 11 11 09 11 18 63 57 
12 95 10 13 29 21 26 33 21 18 11 07 23 28 06 07 11 10 11 18 57 71 
13 103 09 12 29 29 34 30 12 16 10 07 26 24 03 05 05 05 10 10 57 60 
14 109 08 09 13 13 36 36 20 20 16 15 27 27 06 04 10 13 16 14 67 54 
15 90 26 25 19 20 13 15 26 25 12 10 24 25 13 14 12 12 10 09 60 65 
16 100 12 13 36 37 24 24 18 17 10 10 20 19 04 04 12 13 06 05 66 69 
17 109 05 11 20 14 34 29 28 22 10 10 23 34 03 04 12 13 21 21 60 74 
18 122 16 14 11 08 17 20 28 27 14 13 34 37 10 10 12 15 25 27 80 77 
19 93 08 11 34 28 30 30 16 14 11 14 21 23 03 05 08 11 11 11 57 58 
20 102 15 13 10 08 22 25 26 27 21 20 26 27 15 16 16 12 22 23 77 77 
21 101 30 31 11 10 20 21 22 21 24 24 13 13 16 17 15 14 10 10 59 62 
22 124 30 38 10 15 10 08 17 16 23 19 30 24 22 26 18 16 14 11 74 73 
23 101 23 19 11 15 09 09 28 37 23 11 26 29 19 17 23 19 23 17 67 61 
24 115 21 23 17 15 09 05 23 28 37 35 13 14 26 26 25 22 12 16 61 57 1-' \..V 
25 101 21 24 02 09 13 20 30 26 25 18 29 23 21 22 23 22 22 20 78 67 00. 
(continued) 
